» 2018-2019 Principal Preparation Grant Program
' EA Application Due 5:00 p.m. CT, March 13, 2018
Texas Education Agenny® NOGAID r

Three copies of the application are required to be submitted. One copy MUST bear the
orlginal signature of a person authorized to bind the applicant to a contractual
agreement. All three copies must be received no later than the above-listed a pplication due
date and time at this address:
Document Control Center, Grants Administration Division
Texas Education Agency
1701 N. Congress Avenue

A_pplicat on stamp-in date and tima

e AUSTID, TX &)
Grantiptormationt i’ Bt g . s e e
_ 4 Rl L
——Grant Refiod 1-04/13/2018-Jto | 06/30/2019 ] — A E
Program Authority I P.L.114-95, ESSA, Title Ii, Part A S R
A :
—d ]

DPre-award costs are permitted. e
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The following attachments are required to be submitted with the application. No other submitted materials will be reviewed.
* “:The following fourattachments, listed in the program guidelines:

1.|HE/EPP scope and sequence 2. IHE/EPP instructional coaching protocols

3. IHE/EPP. course syllabus 4. |HE/EPP evaluation process and metrics
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Name |Richardson ISD CDN or Vendor ID (057916 ESC # Campus # D DUNS # [041087255
Address {400 5. Greenville Ave. City |Richardson ZIP 175081 Phone [469-593-0000
Primary Contact |Darwin Spiller Email ldarwin.spiller@risd.org

Secondary Contact Iﬁm Fuller —I Email |kim.fuller@risd.org

I'understand that this application constitutes an offer and, if accepted by TEA or renegotiated to acceptance, will form a
binding agreement. | hereby certify that the information contained in this application is, to the best of my knowledge, correct
and that the organization named above has authorized me as its representative to obligate this organization in a legally
binding contractual agreement. | certify that any ensuing program and activity will be conducted in accordance and
compliance with all applicable federal and state laws and regulations. | further certify my acceptance of the requirements
conveyed in the following portions of the grant application, as applicable:

Grant application, guidelines, and instructions

General Provisions and Assurances and any application-specific provisions and assurances
Debarment and Suspension Certification

(Eeifisatiovaniincorporatian

Lobbying Certification 1/« / Y
Authorized Official Name/Title |Kim Fuller Signature E{K,W y '-m j {A__ | Date|3-9-18
i) i / !
Grant Writer Name |Darwin Spiller Signature J(J/ﬁ/YL&Lu-’V%/AJHM Date|3-9-18
. =L

Granit writer is an employee of the applicant organization.
(O Grant writer is not an employee of the applicant organization.
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Izl Shared services arrangements (SSAs) are permitted for this grant. Check the box be
The organization submitting this application is the fiscal agent of a planned SSA. All participating agencies will enter

[] into a written SSA agreement describing fiscal agent and 55A member responsibilities. All participants understand
that the written SSA agreement is subject to negotiation and must be approved before a NOGA can be issued.

SSAs are not permitted for this grant.
List up to three quantifiable needs, as identified in your needs assessment, that these program funds will address. Describe

your plan for addressing each need.
Quantifiable Need

Plan for Addressing Need

RISD will address this need by providing tuition/stipends and support to ten

Increase the percentage of diverse
eligible participants completing their residency year for principal certification.

campus leadership from 22% to 27%.

Describe the summative SMART goal you have identified for this program (a goal that is Specific, Measurable, Achievable,
Relevant, and Timely), either related to student outcome or consistent with the purpose of the grant.

By the end of the grant period the district will hire at least eight diverse campus leaders from the principal preparation

T e ————
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o measure progress toward meeting the

it
e 8

grant quarters t

Identify the benchmarks that you will use at the end of the first three
process and implementation goals defined for the grant.

First-Quarter Benchmark:

By the end of TWU summer semester the residents that require the classes will have successfully completed ELDR 5323
Administrative Process in Schools, ELDR 5123/5903 Educational Foundations and Administrative Implications—Includes
AEL, ELDR 5333 Curriculum Development, Assessment, and Evaluation and ELDR 5353 Leadership and Special Programs.
The assessment benchmarks will be incorporated within each course and will align to the TExES Principal Exam 268 Exam

and the Texas Principal Standards.
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econd-Quarter Benchmark:

LA [Gee

By the end of TWU fall semester the residents that require the classes will have successfully completed ELDR 5203 Research,
ELDR 5223 Professional Development and Supervision in Education, and ELDR 6113 Education Law.

All students will have successfully completed the required portfolio data documents for their Principal Internship
andactivities within the ELDR 6513 Professional Principal Preparation course. Additionally, all students will begin working in
conjunction with the TWU TEXES Prep Center to begin preparation for taking the TEXES Principal Exam 268.

Third-Quarter Benchmark:

By the end of TWU spring semester the residents that require the classes will have successfully completed ELDR 5973
Professional Paper, ELDR 6513 Professional Principal Preparation—Includes TTESS, ELDR 6613 Internship for the Principal.
Students will continue working in conjunction with the TWU TEXES Prep Center to begin preparation for taking the TEXES
Principal Exam 268. The assessment benchmarks will be incorporated within each course and will align to the TEXES
Principal Exam 268 Exam and the Texas Principal Standards.

BojerbE G |
Describe how you will use project evaluation data to determine when and how to modify your program. If your
benchmarks or summative SMART goals do not show progress, describe how you will use evaluation data to modify your

program for sustainability.

The use of Portfolio Activities, supporting activities within the ELDR 6513 Professional Principal Preparation course, and
TEXES Prep Center Activities, along with an individual student success plan for any student who doesn’t pass his/her
practice principal exam, or their TEXES Principal Exam 268 will be used to evaluation student progress. Modifications to the
courses will be made according to the data gathered from students and student achievement. The mentor principal will
provide additional support as needed based on recommendations from TWU.
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[Stafutory/ProgramBequirements: ’
1. The LEA must provide sustained and rlgorous clmlcal Iparmng inan autthtIC srhool setting and substantaal leadership
responsibilities such as the ability to address and resolve a significant problem/challenge in the school that influences
practice and student learning; the skills needed to establish and support effective and continuous professional
development with assigned teaching staff; and the ability to tacilitate stakeholders' ettorts to build a collaborative team
within the school to improve instructional practice, student achievement, and the school culture.

In partnership with Texas Women's University, RISD will provide sustained and rigorous clinical learning in an authentic
school setting for our one year principal residents. An academic and social environment will be provided which empowers
residents by inspiring intellectual curiosity and lifelong learning, embracing scholarship and research, developing
feadership and personal responsibility, and prumoting diversily and respect fur all individuals. The one year residency
program will develop leaders skilled in the promotion of learning in a culturally diverse, democratic society. The program
will provide evidence-based coursework for the professional preparation needed for educational leaders to make ethically
sound decisions informed by an understanding of diverse educational and cultural settings and to enhance the teaching
and learning in the school setting by integrating theory, research, and practice.

The TWU ELDR program will begin with in the summer with Advancing Educational Leadership (AEL) training as a
foundational approach to examining and learning about leadership. Additionally, the Myers-Briggs Temperament Profile
activity in the first course (ELDR 5123/5903 summer 2018) will allow participants to analyze the strengths they bring to
leadership and goal-set ways to strengthen areas of needed growth based on data from the Profile in regard to developing
"soft skills" and diversifying current individual approaches to situations.

Beginning in the fall semester, each resident will be paired with an experienced principal who will provide ongoing
authentic campus-based leadership experiences and ensures the resident is exposed to substantial leadership
opportunities throughout their residency year. The principal mentor, teamed with TWU Educational Leadership Program
faculty, will provide Crucial Conversations Training, TTESS and Advancing Educational Leadership (AEL)Training,
Community Design Lab work, and Teacher Coaching Training. The principal mentor will provide the resident leadership
responsibilities in staff development, student discipline, teacher evaluation, data analysis, and problem solving.
Opportunities to practice and be evaluated in a school setting will be provided with in-person and on-site coaching. TWU
will evaluate the residents with a minimum of three visits per year,

As an administrator, it is imperative to understand how to work with and talk to others in high stake situations so.the
resident will address and resolve a significant problem/challenge that influences practice and student learning in the
school employing components of Crucial Conversations. The resident will understand, analyze, evaluate, and calibrate
documentation and evidence for observing teachers using the Texas Teacher Evaluation and Support System (TTESS) and
be given the opportunity to complete an unofficial evaluation of a campus teacher, The resident will participate in the
Professional Learning Community (PLC) on the assigned campus and evaluate their efforts to build a collaborative team
within the school to improve instructional practice, student achievement, and the school culture. The resident will develop
the skills needed to establish and support effective and continuous professional development with assigned teaching staff
using the Teacher Coaching Training.

At the end of the spring semester, TWU will provide residents with certification; evidence-based coursework; opportunities
to practice and be evaluated in a school setting; and in-person and on-site coaching and evaluation with a minimum of

three visits per year.
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2. The LEA must ensure that there is a systematic and informed targeted recruitment and selection process utilizing
demonstrated criteria such as track record of measurable student achievement, evaluations/appraisals, interpersonal
leadership, response to observations and feedback, and growth mindset to ensure quality of future principal pool. Plan for

consideration of the following in LEA recruitment and selection strategy: degree to which the diversity of the residents
mirrors that of the student population.

Richardson ISD (RISD) will identify strong principal candidates from eligible certified teachers that do not hold a principal
certification through a competitive application process. Eligible teachers will have a minimum of three years overall
successful teaching experience with at least one year of successful teaching experience completed in Richardson ISD,
Participants will be selected based upon the highest scores for the following indicators:

1. Prior student achievement - 20pts; 2. Proficient or higher TTESS evaluation - 20pts; 3. Recommendations from their
campus principal and district executive director - 20pts; 4. Campus leadership roles previously held - 20pts; 5. Response to
previous observations and feedback - 10pts; and 6. Impact statement about goals and growth mindset - 10pts,

The district will conduct a comprehensive review of hiring patterns related to hard-to-staff areas, teacher diversity, and the
number of vacancies over a three year span in order to identify potential participants for this program. RISD's short term
goal is to increase the diversity of leadership staff from 22% to 27% with a long term goal of 70% diverse staff to more
closely match the diversity of our student population. Our objective is to create ethnic, cultural, and socio-economic
background diversity in our leadership staff positions by identifying and recruiting diverse future principals out of the
Principal Preparation Program.

3. The LEA must provide the name of the institution of higher education (IHE) or educator preparation program (EPP)
providing principal preparation; the IHE's or EPP's scope and sequence that includes topics such as student culture routines,
data-driven instruction, observation and feedback, team effectiveness, personal leadership, change management, and
delivering effective professional development; and the IHE's or EPP's required reading and textbooks.

T T T T S ST e T T et

Richardson ISD will partner with Texas Woman's University (TWU).

TWU's Scope and Sequence is in the attached Principal Certification Crosswalk and outlined in the attached Educational
Administration Leadership Practicum Handbook pgs. 8-26 which includes topics such as student culture routines, data-
driven instruction, observation and feedback, team effectiveness, personal leadership, change management, and delivering

effective professional development (ELDR 6513 & 6613).

TWU's Course Syllabus is in the attached Professional Principal Preparation Residency Handbook with required reading and
textbooks on pg. 7.
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4. The LEA must provide the IHE's or EPP's candidate evaluation process and metrics; IHE's or EPP's instructional coac ing
protocols such as the tools used during observations to identify the highest leverage action steps for the principal resident

and the protocol the IHE or EPP uses to conduct feedback sessions.

TWU's candidate evaluation process and metrics can be found in the attached Educational Administration Leadership
Practicum Handbook pgs 38 - 46;

TWU's instructional coaching protocols such as the tools used during observations to identify the highest leverage action
steps for the principal resident and the protocols used to conduct feedback sessions can be found in the attached Field
Supervisor Coaching Training Guide pgs. 7 - 24.

StatUtoxy/RToRam RS ceel

[Xj The LEA must assure that the principal preparation residency is at least one year in length. ——

The LEA must assure that partner IHE/EPP provides residents with certification; evidence-based coursework; opportunities
to practice and be evaluated in a school setting; and in-person and on-site coaching and evaluation with a minimum of
three visits per year.

The LEA must assure that residents do not hold a principal certification in the state of Texas.

The LEA must assure that resident will receive ongoing support from an effective mentor principal or school leader who
ensures the resident is exposed to substantial leadership opportunities.

The LEA must assure that all participating residents, mentor principals, and an EPP representative managing resident's on-
site coaching will be present at TEA Principal Preparation Summer Institute on or around June 6-8, 2018.
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Total number of principal residents to be served {maximum 10 per LEA)

List all the allowable grant related activities and other costs for which you are requesting to expend grant funds, along with
the amount of grant funds you are requesting for each. The maximum grant amount you are awarded will not exceed the
total you request. Before funds are awarded, you will be required to budget your planned expenditures by class/object code.
In the list, group similar activities and costs, keeping salaries, contracts, computers, and other related expenses together.

Amount Budgeted

0 CDN or Vendor ID {057916

Description of Activity or Cost

1. |Travel expenses for Principal Preparation Summer Institute (approximately 15 people) 7,000

10,000

2. [Mentor Principal stipends

3. |Substitutes 10,000

4. |Tuition/Curriculum for resident teachers 100,000
3,000

5. |Exams

10.

11.

12.

13.

14.

15.

5= e S P

17.

18.

19.

20.

21,

22,

23.

24,

25.

Total grant award requested 130,000
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TEXAS WOMAN'S
UNIVERSITY
Denton-Dallas-Houston

MISSION STATEMENT

Texas Woman's University is a notable institution, primarily for women, dedicated to
excellence through academic achievement, research and creativity, innovation and
collaboration and committed to fiscal accountability.

TWU's academic and social environment empowers students by inspiring intellectual curiosity
and lifelong learning, embracing scholarship and research, developing leadership and personal
responsibility, and promoting diversity and respect for all individuals.

TWU educates students to succeed as they pursue. careers, research or graduate study in the
liberal arts and health, education and business professions. By setting high expectations and
high ideals, TWU prepares its graduates to lead personally and professionally fulfilling lives.

Department of Teacher
Education
Educational Leadership Program

PROGRAM DESCRIPTION

The Administration program is committed to the development of leaders and educators skilled
in the promotion of learning in a culturally diverse, democratic society. The master’s degrees
in educational administration prepare individuals to perform services in public and private
schools and related educational settings in such capacitics as instructional supervisors,
principals, assistant principals, program directors, and professional development specialists.



MISSION

The faculty of the educational administration program is committed to the development of
leaders and educators skilled in the promotion of learning in a democratic society. Our mission
is the professional preparation and continuing development educational leaders who (1) make
ethically sound decisions informed by an understanding of diverse educational and cultural
settings and (b) enhance the teaching and learning in these settings by integrating theory,
research, and practice.

VISION

At the core of the educational administration program lies the goal of being a comprehensive

program that: «Prepares candidates for K-12, higher education, and other educational settings;
*Assists candidates in defining and building environments conducive to learning;
*Provides a rigorous, critical investigation of what is and what ought to be in schools,

and
*Prepares and develops educational leaders in areas of scholarship and public service.



Course Description and Overview

This course is designed to provide you with the first part of your residency for
educational leadership as you put in practice what you have learned in your
coursework. This first part of your residency is intended to help you gain experiences
on your current campus as you prepare for your practicum.

Student Goals and Qutcomes

You will focus on the following goals and outcomes.

1.

You will understand, analyze, evaluate, and calibrate documentation
and evidence when observing teachers using the Texas Teacher
Evaluation and Support System (TTESS). You will also understand
how the Texas Principal Evaluation and Support System aligns with
the TTESS.

You will understand, analyze, and evaluate different situations and
employ the components of Crucial Conversations.

You will partake in a practice TEXES Principal test and review your
answers to prepare to take the TEXES Principal EXam 068/268.
You will participate, evaluate, and prepare a report for an assigned
Community Design Lab.

You will begin to earn hours toward the required 160 practicum
hours.

You will create a Professional Development Presentation that focuses
on your Practicum Portfolio during your Practicum.

Pre-requisite Courses

All residency candidates must have completed the following hours before having permission to

enro! of ELDR 6513.
CORE
COURSES
ELDR 5123 Educational Foundations and Administrative
Implications—to include AEL




ELDR 5323 Administrative Processes in Schools

ELDR 5333 Curriculum Development, Assessment, and Evaluation
ELDR 6113 Education Law

REQUIRED

COURSES

ELDR 5223 Professional Development and Supervision in Education
ELDR 5353 Leadership and Special Programs

Application Process

All residency candidates must have an approved 3P application on file. The application should
be completed in the semester prior 1o the 3P course. An official application can be found on the

next page.



Educational Leadership
Professional Principal Preparation Residency Application
RETURN APPLICATION TO: 7727772777
The Professional Principal Preparation course mist be completed

before the Principal Internship/Practicum.
17 P

Please indicate what program you are in: Masters Certification only

Expected graduation semester and year:

Name: TWU Student ID:

Current School/ISD/Office Employement

Phone: Email:

******************************************************#********************

I request approval to enroll in the Professional Principal Preparation Residency course during

Summer

1 request assignment in (DISTRICT AND CITY)

_Cooperating Administrator {Dr., Mr., or Ms.)

Cooperating Administrator job title Email

Name of school/office

School/Office address

(Street) (City) (State) (Zip)

************************#*****************************************************

ko k

OFFICE USE ONLY
Practice Principal Test Score Retake necded YES NO
Student Success Plan Developed Retake Projected Date
TTESS Certified (Y/N) B




Course Materials and Supplies

The course materials to help you in meeting the expectations of this course.
® TTESS Appraiser Training Guide and TTESS Training Rubric--Purchase both here
® OR--TTESS Appraiser Training Guide, TTESS Training Rubric, TTESS Training
Flipchart--Purchase here
¢ Patterson, K., Grenny, J., & McMillan, R. (201 1). Crucial conversations: Tools Jor
talking when stakes are high, Second edition. Columbus, OH: McGraw-Hill Education
Publishers.

TTESS Certification Test and Certification
TTESS Certification must be purchased AFTER you have reccived approval from your TTESS
presenter. Click here, then click on Register for Teacher Education Cert. Click on TTESS

Certification and pay $75. Once the payment has been received, you will receive notification on
how to take the TTESS Certification test and on how to obtain your TTESS certification.

Assignments for 3P

=l Assignment ="~

S e S —— ’POil’ltS S—

TTESS--3 mandatory F2F days and Certification Test 300

Crucial Conversations 100

Practice Principal Test--Must pass practice test with an 80% to gain permission | 100
to take TEXES Principal Exam 068/268

Community Design Lab 200
Development of Interview Answers 100
Professional Development Presentation 200

Total 1,000




TTESS

According to the teachfortexas.org (2018) webpage, ... TTESS is a system designed by
educators to support teachers in their professional growth” (para ). In order to appraise teachers
in Texas, you must be certified in both Advancing Fducational I eadership (AEL) and in the
Texas Teacher Evaluation and Support System ("1 :85). In this course, you will have the
opportunity to take the 3-day mandatory TTESS training and become certified.

Crucial Conversations
As administrators, it is imperative to understand how to work with and talk to others in high

stake situations. In this course, you will receive a one-day F2F training that highlights the
components needed to help you conduct Crucial Conversations.

Practice Principal Test

You will take a Practice Principal Test at the beginning of the course. This test will take about Y2
day. During the second part of the day, you will look at your test data report to see why you
earned the score you earned. Then, together, we will create an individual plan of action on how
to proceed to pass the TEXES Principal EXam 068/268.

Community Design Lab

Project for community partnership and engagement. Community design labs focus on deep
collaboration in which ELDR faculty and students work closely with administrators, teachers,
parents,-school.students,-.community foundations and others to ask the right questions,.define

problems and test prototypes

Development of Interview Answers
As you read the following interview questions, write down your answer then create a video of
you answer each within a 5-8 minute video.
1. Why do you aspire to be a school administrator? What is your philosophy on being a
school administrator?
What qualifications do you hold for this position?
What leadership characteristics do you possess?
How would you lead diverse and/or urban populations?
How would you lead rural and/or small city populations?
What would you two to increase parent and community partnerships?
What is your philosophy on campus-wide discipline?
What is your philosophy on campus-wide technology?

%NS YR W



In your video, answer with concise answers and support your answers with evidence and
examples. Speak clearly, look professional, and treat this vidco as an interview video that you

will submit to future 1SDs.

Professional Development Presentation
On your own, or with no more than two other persons. create a 30 minute professional
development that focuses on any of the following:

® The intent letter--Whal should be placed in an intent letier?

® Professional Philosophy--As an administrator, what philosophy should be held?

® F2F interview--What are the best tips for having a successful interview?

¢ Do it again?--What is your advice for future administrators after going through the 3P

course?

e e e L ——
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TEXAS WOMAN'’S

UNIVERSITY"

Educational Administration
Leadership
Practicum Handbook

Scope and Segquence
Evaluation Process and Metrics

College of Professional Education
Department of Teacher Education

September 2017



MISSION STATEMENT

Texas Woman's University is a notable institution, primarily for women, dedicated to
excellence through academic achievement, research and creativity, innovation and
collaboration and committed to fiscal accountability.

TWU's academic and social environment empowers students by inspiring intellectual curiosity
and lifelong learning, embracing scholarship and rescarch, developing leadership and personal
responsibility, and promoting diversity and respect for allindividuals.

TWU educates students to succeed as they pursue careers, research, or graduate study in the
liberal arts and health, education, and business professions. By setting high expectations and
high ideals, TWU prepares its graduates to lead personally and professionally fulfilling lives.

PROGRAM DESCRIPTION

The Educational Administration program is commitied to the development of leaders and
educators skilled in the promotion of learning in a culturally diverse, democratic society. The
master’s degrees in educational administration prepare individuals to perform services in
public and private schools and related educational settings in such capacities as instructional
supervisors, principals, assistant principals, program directors, and professional development

specialists.

MISSION

The faculty of the educational administration program is committed to the development of
leaders and educators skilled in the promotion of learning in a democratic society. Our
mission is the professional preparation and continuing development educational leaders who
_(a) make ethically sound degisions informed by an_understanding of diverse educational and
cultural settings and (b) enhance the teaching and learning in these settings by integrating
theory, research, and practice.

VISION

At the core of the educational administration program lies the goal of being a comprehensive

program that:
* Prepares candidates for K-12, higher education, and other educational settings;

* Assists candidates in defining and building environments conducive to learning;
* Provides a rigorous, critical investigation of what is and what ought to be in schools,

and
* Prepares and develops educational leaders in areas of scholarship and public service.



WELCOME

Dear Educational Leadership Students,

Welcome to your practicum semester, the final phase in your master's degree and principal
certification program.

This handbook will assist you in working with your school administrator mentor and university
supervisor lo ensure a successful and rewarding practicum experience. A successful practicum
will help to prepare you for a school leadership position. During your program, you should
take advantage of every opportunity to experience the “big picture” of school leadership and
administration. Be proactive, be assertive, and volunteer to take the lead on projects,
initiatives, and activities whenever possible.

This is an exciting and challenging time in your preparation [or school leadership. The
practicum is designed to be the capstone experience of your graduate and certification
program. On behalf of the Educational Leadership Faculty and the Department of Teacher
Education, we offer our best wishes for a successful and rewarding semester. If there is
anything we can do to support you as you finish your journey, please let us know.

Thank you for choosing TWU and our Educational Leadership program for your studies.

sl Ve

Diane Myers, Ph.D.

Chair, Départment of Teacher
Education

Texas Woman’s University
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PREPARING FOR YOUR PRACTICUM

Purpose of the Practicum

The practicum experience is designed to provide you with opportunities for utilizing theory
and practice in educational leadership. The practicum is intended to encourage you to pursuc
diverse experiences in a variety of educational settings and to participate in other wide-
ranging leadership activities. And, most importantly, the practicum will provide you with
situations for developing your leadership skiils.

Purpose of the Handhoo

The Practicum Handbook is intended to serve as a guide for planning and documenting
your practicum activities. It summarizes proficiencies you are to demonstrate within the State
Standards for the Principal Certificate and provides directions and illustrations for you. As
indicated by the State Standards, it is expected that you will take advantage of opportunities
to adapt your field experience to both your learning needs and the needs of your site(s) as
determined by you, your site supervisor, and your university supervisor. This handbook is
the foundation upon which your own practicum plan will be built.

Prerequisi onrses

Applicants for the practicum shall have completed 27 hours before enrolling in ELDR 6613:
Practicum for the Principal, cighteen (18) of which must include the following courses
(which are also required for TEXES approval):

ELDR 5103 Leadership in Educational Settings

ELDR 5323 Administrative Processes in Schools

ELDR 5333 Curriculum Development, Assessment, and Evaluation
ELDR 6113 Education Law

—o—ELDR 5223 ~Proféssional Development and Supervision in Education
e« ELDR 5353 Leadership and Special Programs

Application

Applicants must have an approved practicum application on file. The application should be
completed in the semester prior to the practicum. An official application is attached to this
handbook (Appendix I)

Required Course for Practicum

All intern applicants must register for ELDR 6613: Practicum for the Principal. Interns will
be assigned a university supervisor at the beginning of the practicum semester.




T-TESS Training

TWU will offer TTESS training beginning summer 2017. Please contact your advisor for
specific schedule details and/or look for emails for dates these will be offered.

Professional Development Day

The university intern supervisor will schedule a 1/2-day professional development during the
practicum semester.

Mecting with Site Supervisur

Before your actual practicum commences and after you have completed the Self-Assessment
Planning Document (provided in Appendix A), you will meet with your site supervisor to plan
goals and activities for the duration of the practicum.

Site Visit

Your university supervisor will make three (3) scheduled visits with you, including one with
your site supervisor at the beginning of your practicum.

Required Field Practice Hours

The minimum requirement for your documented field practice is 160 clock hours; however,
most of you will exceed this number. You are encouraged to exceed the minimum
requirement with experiences that go beyond day-to-day activities. Additionally, regardless of
the semester of the actual practicum experience, you are expected to participate in both
opening and closing school activities, The grade given when the practicum is successfully
completed will be a letter grade.

@ IRe ire nis— - S— S i e

Under the Texas Administrative Code, Title 19, Part 7, Chapter 241, Rule §241.20, to be
eligible to receive the standard Principal Certificate, a candidate must: (1) successfully
complete the appropriate examinations required under Chapter 230, Subchapter B, of this title
(relating to Assessment of Educators); (2) hold, at a minimum, a master's degree from an
accredited institution of higher education that at the time was accredited or otherwise approved
by an accrediting organization recognized by the Texas Higher Education Coordinating Board:
(3) hold a valid classroom teaching certificate; (4) have two creditable years of teaching
experience as a classroom teacher, as defined in Chapter 153, Subchapter CC, of this title
(relating to Commissioner's Rules on Creditable Years of Service) and the Texas Education
Code, §5.001(2); and (5) successfully complete a principal preparation program that meets the
requirements of §241.10 of this title (relating to Preparation Program Requirements), §241.15
of this title (relating to Standards Required for the Principal Certificate), Chapter 227 of this
title (relating to Provisions for Educator Preparation Candidates), and Chapter 228 of this title
(relating to Requirements for Educator Preparation Programs).
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Department of Teacher Education
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P.O. Box 425769, Denton, Texas 76204-5769
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Department of Teacher Education

College of Professional Education Texas Woman’s University
P.O. Box 425769, Denton, Texas 76204-5769

940-898-2447 (Office)

940-898-2270 or 2241 (Fax)

Email: Itrujillojenks@twu.edu



REQUIRED ASSIGNMENTS

This section of your handbook provides you with guidelines for writing your practicum
plan as well as other required reports. Instructions guide you in the development of a
semester-long work plan based on the results from your Self-Assessment Planning Document
and on the State Standards required by the State Board of Education. An Assignment Log is

included.

It is highly recommended that you gain experience at both a primary school of choice and
another campus, such as a feeder school. The principal at the primary school will be the
supervising principal who will complete the evaluation form for you. The second principal
will assist in helping you complete your 160 hours.

L. Self-Assessment Planning Document (Appendix A)

As previously noted, you are to perform a professional self-assessment with the Self-
Assessment Planning Document provided in Appendix A. This document addresses each
of the seven standards of the State Standards for the Principal Certificate, guides you toward
preparing your own performance needs assessment, and serves as a personal background
against which you will plan significant practicum activities that lead to the Standard

Principal’s Certificate.

It is important for you to discuss your completed assessment with your site-supervisor when
you meet to plan your goals and activities for your practicum. This assessment should

provide the basis for your practicum plan.

Included in Appendix H is a copy of the Standards for School Leaders developed by
the Interstate School Leaders Licensure Consortium, generally referred to as the ISLLC
Standards. ISLLC provides additional performance-based standards that may be referenced

when developing your practicum plan,

Note: The three domains and the competencies that form the framework for the
TEXES exam are based on these standards. While the language is not identical, the
content is essentially the same.

2. Practicum Plan (Appendix B)

After completing your self-assessment, you will develop an individual practicum planina
cooperative effort with your site supervisor. Your practicum plan is a guide to a semester
of on-the-job experiences and learning under the direction of your site supervisor.

You are also expected to assist your site supervisor with opening as well as closing building
activities even though your actual practicum may not have begun or may have already
ended. These experiences will prove invaluable when you become a leader of a campus.



Your written practicum plan must address cach of the seven State Standards and demonstrate
proficiency with respect to knowledge and application related to each of the Standards. The
practicum plan should also reflect information provided in your Self-Assessment Planning
Document. An extensive list of suggested activities and experiences are provided.

During the development of your practicum plan, keep in mind that some of its aspects will
probably be modified from time to time as you move through the practicum. Modifications
may be based on your evolving experience, your site supervisor’s suggestions, and/or your
university supervisor’s advice. While the practicum plan is intended to give broad as well as
specific structure to your experieince, it is also to be seen as flexible and dynamic to
accommodate change and new opportunity.

Send a copy of your practicum plan with your Self-Assessment Planning Document to your
university supervisor by the date indicated on your practicum calendar, which will be given to
you at the orientation meeting.

3. Weekly Logs and Reflections (Appendix C)

A weekly or bi-weekly log, which lists time (hours) spent in categories of the State
Standards, must be submitted at the end of every week. Please use an Excel spreadsheet or
a Google doc spreadsheet to record your hours.

A reflective summary should accompany each week’s logs. This is an opportunity for you
to reflect on key activities you have had in relation to the State Standards. A reflective
summary provides you with the opportunity to highlight what worked well, what you learned
from the week’s experiences as well as what you may do differently in the future. It is also
an opportunity for you to determine how you will structure your time for the coming week.
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The following activities may have been completed in ELDR 5103 OR ELDR 5323 Leadership
in Educational Settings (Sections 1 and IT) and in ELDR 5333 Curriculum Development,
Assessment, and Evaluation (Section III). If they weren’t, then you will complete them during
your practicum. These activities should be placed in your portfolio.

You are expected to develop a profile of your primary practicum site by completing the Guide
Jor Developing a Profile of the Practicum Site in Appendix D. The objective is to help you
become better acquainted with your school and itscommunity.

Section I. Characteristics of the School is due before the site visit is made by your university
supervisor. Sections H and I1I (Portfolio found in Appendix E) will be submitted to your
university supervisor by the specified dates on your practicum calendar. All sections should be
placed in your portfolio.




e RS

5. Professional Development Day

As you go through your semester completing the tasks of the practicum, you will be
provided with a chance to practice the skills that you hope will help you get hired as an
assistant principal, director, or coordinator. This chance will occur during the required
onc-day Professional Development Day. During this day, a series of activities will be
scheduled and you will have the opportunity to ask questions, practice interviews, and
complete items for your portfolio. A sample schedule of a Professional Development Day

(PDD) is below:

R:00-9:30 Welcome, honsekeeping, presentation an how to prepare for an
interview with Q & A

9:30-9:40 Break

9:40-10:40 Administrator Panel—Administrators from the Dallas/Fort Worth
Metroplex will participate in a panel that focuses on tips on how to
get your first administrative position.

10:50-11:30 Lunch and related discussion (i.e., TTESS, AEL, Budget)

11:35-12:45 Mock Committee Interviews/time to work on the
portfolio/individual interview with assigned professor

12:50-1:30 Complete PDD Survey and Dismissal

This schedule is subject to change depending on the availability of practicing
administrators and professors.

6. Evaluations (Appendix F)
During your exit review with your site supervisor at the end of your practicum, it is

important that your site supervisor complete and discuss with you the Site Supervisor
Evaluation provided in Appendix F. This evaluation must be mailed or faxed to both Khara
Sherrill and the university supervisor by the date indicated on the practicum calendar.

Khara Sherrill (ksherrill@twu.edu) and your university supervisor.

The Student Information Sheet should be completed by you and emailed to both Mrs.
Khara Sherrill at ksherrill@twu.edu.

The Professional Development Day (PDD) evaluation should be completed by you and
handed to your supervising professor upon completion of the PDD.

10
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Name

Assignment Log Due Date Completed
1. Self Assessment Planning Document

2. Practicum Plan

3. Weekly or Bi-weekly Logs and Reflections | Ongoing

4. Profile of Primary Practicum Site, Section .
Characteristics of School

Profile of Primary Practicum Site, Section II.
Leadership of the School

6. Professional Development Day

7. Portfolio Section F and Final Site Visit by

" | University Supervisor

8. Survey of Practicum Program

9. Site Supervisor’s Evaluations




APPENDIX A

Self-Assessment Planning Document



SELF-ASSESSMENT OF LEADERSHIP COMPETENCIES

It is important that leaders engage in critical self-assessment at all stages of their careers.
Consequently, as you are beginning to prepare for your practicum, you will be able to plan
activities that address your professional development needs. The purpose of this instrument is to
assist you in identifying your current strengths and weaknesses as an educational leader. The
instrument is based on the Texas Standards for the Principal Certificate.

Circle the number below that best reflects your perception of your current level of
competency with each item. Average your rating scores at the end of each of the sections.
Transfer your scores for each competency to the summary sheet that follows the assessment.

A score of 5 represents outstanding competency.

A score of 4 represents very good competency.

A score of 3 represents satisfactory compelency.

A score of 2 represents limited competency or experience. Note: A score of |
represents no knowledge or experience.

Standard 1. SCHOOL CULTURE.

A principal is an educational leader who promotes the success of all students and shapes
campus culture by facilitating the development, articulation, implementation, and
stewardship of a vision of learning that is shared and supported by the school community.

Assess your knowledge and understanding of:

Learning goals in a pluralistic society 12345
The principles of developing and implementing strategic plans 12345
Systems theory 12345
Information sources and data collection 12345
Data analysis 12345
Effective communication 12345
Effective consensus-building and negotiation skills 12345 .
ssess the degree to which vou engage in_activities that demonstrate
vour belief and commitment to:
Education of all 12345
A school vision of high standards of learning 12345
Continuous school improvement 12345
Inclusion of all members of the school community 12345
Ensuring that students have the knowledge, skills, and values
needed to become successful adults 123435
Willingness to continuously examine one’s own assumptions, beliefs, Performance of the
and practices 12345
work required for high levels of personal and
organizational performance. 12345

Standard 1 Average



Standard 2. LEADING LEARNING. A principal is an educational leader who promotes
the success of all students by facilitating the design and implementation of curricula and
strategic plans that enhance teaching and learning; alignment of curriculum, curriculum

resources, and assessment; and the use of various forms
of assessment to measure student performance.

sess vour knowled nd understanding:

Analysis of curriculum using state requirements

Analysis of curriculum using local requirements

Budgeting of instructional materials

Familiar with at least (3) contemporary professional hooks regarding
curriculum practices

Evaluation of Student Achievement and Measurement-Benchmarking
Evaluation of Student Achievement and Measurement-STAAR(school)
Evaluation of Student Achievement and Measurement -STAAR(district)
Rules, guidelines, and funding sources for district categorical programs,
including but not limited to, IDEA and Title programs, 504, carcer

and technology education, bilingual/ESL, migrant, and gifted education
Referral and placement procedures for above programs

ree to whi ¢ in_activities that demonstrat

your helief in and commitment to:

Active participation in professional development in district/state
Belonging to a site-based decision making committee (or former member)
Maintain professional library for yourself/staff

Actively seck leadership role

Recognize a variety of ideas, values, and cultures

Continuing dialogue with other decision makers affecting education
Maintaining records that reflect a student’s progress/lack of success
Endorsing the belief that education as a key to opportunity

r knowl nd understanding of:

Student growth and development

Applied learning theories

Applied motivational theories

Curriculum design, implementation, evaluation, and refinement
Principles of effective instruction

Mecasurement, evaluation, and assessment strategies

Diversity and its meaning for educational programs

Adult learning and professional development models

Change process for systems, organizations, and individuals

Role of technology in promoting student learning and professional
growth

School cultures and diversity 1
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Assess the degree to which you engage in activities that demonstrate
vour belief in and commitment to:

Student learning as the fundamental purpose of schooling 1 2345
Proposition that 2l students can learn 1 2345
Life long learning for self and others 1 2345
Providing a variety of ways for students to learn 1 2345
Professional development as an integral part of school improvement 1 2345
The benefits that diversity brings to the school community 1 2345
A safe and supportive learning environment 1 2345
Preparing students to be contributing members of society 1 2345

Standard 2 Average

Standard 3: HUMAN CAPITAL. A principal is an education leader who promotes the
success of all students by implementing a staff evaluation and development system to
improve the performance of all staff members, selects and implements appropriate models
for supervision and staff development, and applies the legal requirements for personnel
management.

Assess vour knowledge and understanding of:

Evaluation of teacher classroom performance

Board policy manual regarding personnel guidelines

Strategies for conflict resolution among staff.

Teaching Standards for the State in assisting in supervision of teachers
Learning needs of all teachers

Difference between supervision and evaluation of teachers

Understand policies related to sexual harassment/discrimination
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ssess the degree to which-you engage in actjvities that demonstrate your belief in-and
commitment {o:

Providing evidence that professional development is based on identified

staff instructional needs. 12345
Surveying staff interest in development activities 12345
Building consensus among site-based committee members regarding

professional development activities 12345
Involving the school community in professional development 12345

Standard 3 Average



Standard 4, EXECUTIVE LEADERSHIP. A principal is an educational leader who
promotes the success of all students by collaborating with families and community
members, responding to diverse community interests and needs, and mobilizing
community.

ssess your knowle nd understanding of 1 2345
Conditions and dym'lmics of the diverse school comm'unit)} 1 2345
Community resources 1 2345
Community relations and marketing strategies und processes Successful 1 23 4 5
models of school, family, business, community, government
and higher education partnerships 1 2345
Impact of family and community resources on the education of students 1 2345

ss th I hi ou engage i tivities th monstrate your
belief ju and commitment to:
Operation of schools as an integral part of the larger community 1 2345
Collaboration and communication with families 1 2345
Involvement of families and other stakeholders in school decision- making
processes 1 2345
Proposition that diversity enriches the school 1 2345
Partnerships with families in the education of their children Proposition 1 23 4 5
that familics have the best interests of their children
in mind 1 2345
An informed public 1 2345
Standard 4 Average
Standard 5. STRATEGIC OPERATIONS. A principal is an educational leader who
promofes the success of all'studen s through 1eadership and management of the
organization, operations, and resources for a safe, efficient, and effective learning
environment.
Assess your knowledge and understanding of: Theories and models of
organizations 1 2345
The principles of organizational development 1 2345
Operational procedures at the school and district level 1 2345
Principles and issues relating to school safety and security 1 2345
Principles and issues relating to fiscal operation of school management 1 2345
Principles and issues relating to school facilities and use of space 1 2345
Legal issues impacting school operations I 2345
Current technologies that support management functions 1 2345



Assess the degree to which you engage in activities that demonstrate your

belief in and commitment to:
Making management decisions to enhance learning and teaching

Taking risks to improve schools

Trusting people and their judgments

Accepting responsibility

High-quality standards, expectations, and performances
Involving stakeholders in management processes

A safc environment

Standard 5 Average

ETHICS, EQUITY AND DIVERSITY FOR THE SCHOOL LEADER
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A principal is an educational leader who promotes the success of all students by acting with

integrity and fairness, and in an ethical manner.

Assess vour knowledge and understanding of: Purpose of education

Role of leadership in modern society

Various ethical frameworks and perspectives on ethics
Values of the diverse school community

Professional codes of ethics

Philosophy and history of education

to which

lief in and commitment
Maintaining the ideal of the common good
Adhering to the principles in the Bill of Rights
Supporting the right of cvery student to n free, quality education
Bringing ethical prmctples to the decision-making process
Subordinating one’s own interest to the good of the school community
Accepting the consequences for upholding one’s principles/actions
Using the influence of one’s office constructively and productively
in the service of all students and their families
Developing a caring school community

Ethics, etc. Average
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SUMMARY WORKSHEET

. Use this worksheet to summarize your critical sclf-assessment.
. High average scores represent areas of strength.
Low average scores represent opportunities for growth during your practicum.,

Average Score

Standard 1. School Culture
Standard 2. Leading Learning

Standard 3. Human Capital

Standard 4. Exccutive Leadership

Standard S. Strategic Operations
Ethics, Equity and Diversity for the Leader

0OLes:

W - Ty



APPENDIX B

Practicum Plan

AT T T T TR



SAMPLE PRACTICUM PLAN PART 1,

Summary of Personal and Professional Goals for Practicum

My goal is to integrate the knowledge I have learned through coursework in
educational administration with a practicum at ****###x* Elementary, under the direction of
my campus administrator, ¥¥***#*%k** Thyrough the practicum, [ intend to gain hands-on
experience in the daily life and work of an administrator. I further look to apply, refine, and to
assess my knowledge and skills in areas related to the Texas State Standards.

During the course of my practicum, [ intend to assist in significant and varied
administrative responsibilities under the supervision of my campus administrative team. As |
progress through the practicum, I hope to assume increasing levels of responsibility that will
enable me to experience the full range of duties performed by an educational administrator.

As an outcome of my practicum experience, my goal is to develop new areas of
expertise, leadership, and management abilities through the tasks and activities outiined in my
proposal. I will have assembled a portfolio including a log of 160 or more practicum hours,

documents related to the administrative tasks, notes and projects completed. The experiences

P reere—— = e T

will enhance my competenceto assume a future administrative position.

e -+
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SAMPLE PRACTICUM PLAN FART 2,

22

Standard 4: Exccutive Leadership: A principal is an education leader who reflects on his or her practice, seeks and
acts on feedback, and sirives to continually improve, learn, and grow, engages in ongoing and meaningful professional growth
dactivities to further develop knowledge and skills and 10 model lifelong learning; uses strong communication skills.

ACTIVITIES

TIMELINE

EVALUATION

1. Attend PTA meetings.

2. Plan activities to increase
parental involvement.

3. Assist principal in carrying out
responsibilities relating to parents
and community.

4. Review school to home
communication and make
recommendations on how they can
be improved and made two-way.

September
August-December

August-December

August-December

Artifacts from Meeting such as an
agenda with your reflection
Reflection/log

Artifact, such as planning notes, and

Log

Artifact, such as list of
recommendations, and Log

Standard 5: Strategic Operations: A principal is an educational leader who assesses current campus needs,
reviewing a wide set of evidence to determine the campus's priorities, and sets ambitious and measurable school goals, targets,
and strategies that form the campus’s strategic plan; outlines and tracks meaningful goals, targets, and strategies aligned toa
school vision that continuously improves teacher effectiveness and student outcome. Note: Resource allocation is important,

state, and local funding.
10. Participate in opening of school.

August-September

ACTIVITIES TIMELINE EVALUATION
1. Assist in coordinating and September-October Artifact
supervising testing. and
2. Participate in Administrative August-December Reflection
Team activities.

3. Review custodial services, As needed Reflection/log
maintenance, and food serviceson

campus. Participate in custodialor Log
maintenance building inspection.

4. Conduct a study to determineif | August-December I
hazards exist in and around school . I
that could result in possible casesof Log
negligence.

5. Supervise a school event. August-December

6. Organize an evacuationdrill. October

7. Evaluate campus safety planand | September Log
suggest changes, additions, or Log
practice opportunities. Log
8. Follow the purchasing process Novembe

from the initial requestto

completion of the transaction. Reflection
9. Participate in planning or r Ongoing

managing the campus budget,

becoming familiar with federal, Log

Artifact and Reflection




RECOMMENDED PROJECTS, INITIATIVES, AND
ACTIVITIES FOR THE PRACTICUM EXPERIENCE

It is important to note that the following activities and experiences will enhance your
growth as an administrator, but please keep in mind that this is not an all-inclusive list.
You should be afforded many opportunities by your site supervisor; however, you may
also have to take the initiative to create projects/experiences - with your site
supervisor's approval - that you know will be challenging but worthwhile,

Become familiar with the applicable administrative policies, rules, and regulations of
the school (see district policy manual and school handhook); become familiar with
district politics, policy making, organization, and cultuie.

Attend orientations/meetings/work conferences prior to the opening of school in the
fall and assist the principal as directed.

Assist the principal with opening and closing of school. This activity may include
summer school provided the program is a comprehensiveone.

Become familiar with work carried on in the principal’s office by the principal,
assistant principals, deans, guidance counselors, and office staff. Analyze
responsibilities and relationships of those staff members.

Under the principal’s supervision and direction. participate in or be responsible for
* evaluating and improving classroom instruction

* monitoring student achievement testing/assessment on a
school-wide basis participating in the development of the
campus improvementplan designing and conducting a
e PrOgram evaluation . e . L),
* discussing and observing effective behavior management techniques

* working with students/counseling students/implementing
plans to assist students improve behaviors

* scheduling and planning faculty meetings

* organizing and working with faculty committees on curriculum, courses
+ of study, textbook selection, and other areas including site-

based committees studying possible improvement of class
schedules and classroom utilization preparing staff bulletins
and otherannouncements
* meeting with student council and representing the principal at meetings

* arranging or assisting with the scheduling of

23
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extracurricularactivities and faculty sponsorship or
advising of various activities

«  preparing reports and forms required by the central
office on attendance, budget, supplies, payroll,
supervision of instruction, and facilities

« inspecting the grounds, buildings, and cquipment at
frequent intervals to check for safety, hazard elimination,
sanitation, and cleanliness and making necessary reports
to the principal.

Attend at least one administrative staff meeting at which the superintendent (or a
designee) presides. Briefly describe your observations.

Attend at least one school board meeting and record actions taken and reasons for the
actions. Describe the roles of the school administrators at the meeting.

Attend at least one city council meeting, especially one that has the ISD on the agenda.

Analyze the school’s STAAR scores for the previous three years.

Assist a teacher or a department with analyzing STAAR results for that school or
department during the previous year and work with that teacher or department in
developing a plan for improving test scores for the current and coming year.

Familiarize yourself with the required campus School Technology and Readiness (STaR)

chart completed annually by principals regarding campus technology, as well as
integration of technology into teaching and learning. Also, familiarize yourself with the
individual requirements of STaR reporting for ali teachers and librarians.

Assist in preparation of special reports on curricular and extra-curricular matters for
presentation to principal, superintendent, and/or board of education.
Assist in the discipline of students by workingreferrals.

Attend meetings of parent groups and assist the principal in carrying out responsibilities
relating to parents and community.

Evaluate the custodial operations and maintenance procedures for the
school. Make
recommendations for improvement asappropriate.

Work to the extent possible on preparation of the school’s schedule.

Create a plan to increase the involvement of the community in the school. Implement one
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of your proposals.
Work with the principal to develop a school budget.

Review federal and state laws, rules, and regulations covering children with disabilities
served in special education programs and those served under Section 504 of the
Vocational Rehabilitation Act of 1973. Make recommendations lor improvement.

Participate in the child study, IEP, and Section 504 processes in the
school.

Participate in the interviewing and hiring of new staff members.

Conduct and evaluate a school emergencydrill

Identify three leadership objectives related to the operation of the school. These objectives
must be approved by your mentor, and you must do the planning and necessary
implementation to achieve them.

Write or revise a plan for identifying at-risk students and for helping them to increase their
academic achievement and aspirations.

Write or update the plan for recognizing and rewarding the achievement of students.

Attend at least three grade-level or departmental planning sessions and write a brief
reflective statement on each session.

Work with a principal in developing a plan of action or an improvement plan for a
teacher who has deficiencies.

R fw—— -— s B ameie e e e e e T

Carry out administrative duties before and after school, during lunch, at athletic events,
during fine arts events, and at any other school function as assigned.

Participate in (or observe) a principal mediating a staff-stafT, staff-parent, or child-staff
conflict.

Work with campus leadership to implement special campus programs that ensure that all
students are provided quality instructional programs and services to meet individual
student needs, e.g., guidance and counseling programs and services, special education,
Section 504, Title I, gifted and talented, and/or bilingual/ESL.

Participate in or attend at least three campus planning/site based decision making team
meetings at a school that is a different level than your home campus (i.e. elementary or
secondary). Write a reflective statement about each session.



APPENDIX C

SAMPLE WEEKLY LOG SAMPLE WEEKLY REFLECTION
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SAMPLEWEEKLY LOG

NAME
INTERN LOG

28

KEY TO STATE STANDARDS. 1. School Culture, 2. Leading Learning, 3. Human Capital, 4. Effective
Leadership, 5. Strategic Operations, 6, Ethics, Equity, and Diversity.

education with parent association

Activity Cum
2 4 Hours Hours

L 7/28-29 | Worked with parents during registration X 14 14
2 8/01 Textbook Inventory 2 16
2 B/04 Truining for 1" Year Teacher Academy X 7.5 23.5
3 8/08 Inventory new rugs in building 1 24.5
3 8/12 Training for online planning/curriculum X 3 7.5
4 8/15 Greeter at Meet-the-Teacher Night X 2 29.5
5 823 Met with campus supervisor to develep X

practicum plan 0.5 30
6 8/30 Met with STAR committee to plan for student

achicvement recognition X 1 31
7 9/6 Met with assistant principal regarding

discipline plan 0.5 31.5
7 9247 Met with grade level teams to assist with use of X

online planning/curriculum 1 32.5
7 97 Planning for 6 weeks student awards 0.5 33
7 9/8 Assigned campus intern placements

to cooperating teachers 1 34
7 9/9 Assisted 1*-year teacher in planning for parent X

confercences 1 35
7 9/9 Hosted graadparents during Grandparents

Day Junch 1 36
7 92/9 Held conference with angry parent about being

denied a transfer request 0.5 36.5
8 9/12 Discussed ISS procedures with assistant
_ _principal for improved productivity ) L - Y S R
8 9/14 Held a Q&A session about new online X

planning/curriculum I 38
9 9/22 Discussed importance of equity in 0.5 38.5



SAMPLE WEEKLY REFLECTION
Intern Report for the Week of

What a week. Many opportunities to learn new things! [ started off the week on
Monday morning overcoming a fear. | must admit the fear of facilitating an ARD is one of the
things I havebeen most fearful of. 1 think the reasoning for this fear is... What if I mess up?
What if a question is asked, and | don’t know the answer? My principal gave me the simple
honor of reading the statement of confidentiality and also the assurances at the end of the
ARD. This particular ARD was onc or thc most positive I’ve cver scen. The student was
released from our dyslexia program, and his teachers said whata great student he is and sang
his praises! Even though I only had limited responsibility in the leadership role during the
ARD, I feel that I have a better understanding and comfort level about what is expected of me
in this role. | also had the opportunity of leading a conference with the 5% grade team and a

concerned father. This was a typical conference and went fairly smoothly.

One of the highlights of the week was helping the new parents enroll their
kindergartener. I really enjoyed telling the parents (and future students) how excited we were
to welcome them and hoped that they felt warm and accepted at our campus. It is really nice to
see these fresh excited eyes and spiritsas they anticipate such a big day in their lives. Seeing
the joy that many of the students have renews my own joy in teaching and learning. I was also
the “on-call” administrator one afternoon while my
principal, assistant principal, and secretary took our counselor out to eat for Counselor
Appreciation Week. I answered phones, checked students in and out, and helped trouble-shoot

a few problems.

Later in the week I met with two of our special education teachers and trained them on how to
use our online grade book, E-Sembler. Until now, the Special Education Department sent
home their IEP report cards. Now they must send how the IEP report card and a “regular”
report card compare. To me, | can see the teachers’ {rustration in something that they sec

should be started at the beginning of the year and not mid-year.
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GUIDE FOR DEVELOPING A PROFILE OF THE PRIMARY PRACTICUM SITE

The main purpose of this guide is to assist you in the development of a profile of the school and
community in which you are doing your primary practicum. The objective is for you to
become better acquainted with the school and its community. Feel free to add to this guide as
needed.

You may use your Academic Excellence Indicator System (AEIS) and Public Education
Information Management System (PEIMS) and Texas Academic Performance Reports
(TAPR) as references for much of this information. Your campus improvement plan should
be a helpful resource as well. Documents created for grant applications, Southern Association
of Colleges and Schools (SACS) accreditation, and Blue Ribbon awards should also be useful
references.

Section I. Characteristics of the School is due before the site visit is made by your university
supervisor.

Please note that the first site visit is required within the first six weeks of the
internship/practicum.

Section I1. Leadership of the School will be due as indicated on the practicum calendar that
you will receive at the orientation meeting.

Section I1I. Analysis of Data and Recommendations for Improvement will be presented to

your university supervisor at the end of the semester. The format and due date will be
determined by your university supervisor.

Note: The entire GUIDE is subject to revision by your university supervisor.

Scction I: CHARACTERISTICS OF THE SCHOOL

Community
L. Describe the diversity of the community, including social, economic, and political
diversity.
2. Describe any partnerships that have been established by the school. Have they been
effective?
3. Do parents have specific opportunities for participation? Do other community groups

have specific opportunities for participation? In what areas? Has the participation been
successful? How?

4. List the community agencies that work cooperatively with the school. Describe the
nature of each of those relationships.
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Students and Families

How large is the student population? Provide specific data in tabular form on ethnic
and gender composition, socio-economic mix (free or reduced-price lunches), Title [
enrollment, special education enrollments by category, gifted enrollment, and bi-
lingual/ESL enrollment. Have these numbers changed over the past three years?

Provide class size data in tabular form by grade and subject as appropriate. Describe
any trends in the past three years.

On average, what percentage of the students attends school each day” Have these rates
changed significantly during the last three years? If so, indicate how they have
changed and explain why.

What has been the graduation rate for the past five years? At other levels what has
been the failure rate by grade.

What has been the percentage of graduates going on to higher education and technical
training for the past three years?

Provide dropout data for the school, and describe any programs designed to decrease
the number of dropouts.

What is the student transience rate at the school? Has this number significantly
increased or decreased over the past three years? What are some of the reasons cited

for the transfers?

How are students grouped? What is the process for determining groups? How often
are placements reviewed?

*For highschool/secondary practicumsonly— T E————

Faculty and Sraff

1. Indicate the number of staff in each of the followingpositions:

Full-time -tim

Administrators

Classroom or academic subjectteachers

Special area teachers, including
special populations teachers




Teacher aides

Library and other media

professionals Counselors

Social workers

School Security officers

School Resource Officers

Food service

personnel Clerical

Custodial and

matntenance

Nurses

Volunteers

Other (specify)

In tabular form, show/describe the following:

-e_the ethnic and gender composition of the professional and classified staffs.in-

tabular form.

o the credentials of the professional staff in the school (number of professionals
with bachelor’s, master’s, and doctoral degrees; number teaching outside their
certification areas; number without certification, and years ofexperience).

s any ongoing activities designed for professional and classified staff development
planned by and for your school.

What are the guidelines for substitute teachers? Who contacts them and how much
are they paid? Does the schoo! have substitute “regulars?” Is so, how many are
available on any given day?
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i Aside from state-mandated assessments of student academic performance, what formal
procedures does the school have for measuring student achievement? Describe them
and specify results from the last three evaluation periods.

2. List any awards or honors students have received that you consider particularly
noteworthy.
L5 List any awards or honors the school, staff, or any of its programs have received in

the last three years.

4. How well did the school perform on the criteria on the state and federal school report
card?

Physical Plant

In no more than 3-4 paragraphs (4-9 substantive sentences), describe the following about the
campus.

1. The age and condition of the schoolbuilding.

2. Renovations made to the school plant in recent years and any further renovations
planned for the coming years.

3. The portables on your campus and what they are used for.

4, Classrooms—are they adequate in size? Are there teachers who travel from one
class to the next? What type of technology is available to students and teachers?
Ate there special classroom considerations for science labs, fine arts, special
education, etc.?

5. Kitchen and cafeteria facilities and equipment. How many lunches are scheduled
daily?

6. The custodial staff and the overall cleanliness of the building and grounds.



Section II: LEADERSHIP OF THE SCHOOL

Culture

In no more than 3-4 paragraphs (4-9 substantive sentences), describe the following about the
campus.
1. The mission and vision of the school.
2. Teacher and student morale.
3. Traditions
4. Expectations, mores, and culture of the community surrounding the school and if
they influence the school expectations, mores, and culture.

Leadershi

In no more than 3-4 paragraphs (4-9 substantive sentences), describe the following about the
campus.

1. The leadership style of the principal and how it affects the operation of the school.

What is the education level of the principal? What degree(s) does he/she hold?
How many years of experience (classroom and administrative) does he/she have?
2. How are the administrative duties distributed among the administrators and teacher
leaders?

3. The leadership of the superintendent and how it affects the operation of the school.

4. The leadership of teacher leaders and how it affects the operation of the school.

5. The decision-making process for the campus and are stakeholders invited to the table?
6. The communication between admin and teachers and among the staff, as a whole.

School Organization

In no more than 3-4 paragraphs (4-9 substantive sentences), describe the following about the
campus.

1. How long is the school day? How much of it is used for lunches, recess, and other non-
instructional activities? Length of academic periods? How many periods per day?

2. How are teachers organized for planning and instruction (grade levels, subject areas,
inter- disciplinary teams, etc.)? Is there vertical and horizontal teaming and is it
mandatory? How much time is allotted for planning?

3. Describe the organizational health of theschool.

4. Describe the different systems in place on yourcampus.
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Discipline

In no more than 3-4 paragraphs (4-9 substantive sentences), describe the following about the
campus.

l.

How is the SCOC distributed to students and parents? If signatures are required by
both students and parents when they receive the SCOC, what is the plan when both
refuse?
How is the SCOC taught or introduced and explained on your campus? Is it revisited
and taught throughout the year? How and when?
In tabular form, list the following numbers.

+ Student suspensions

* Assaults on students

* Assaults on teachers

* Incidents of vandalism

+ Firearms violations

» Substance abuse violations

» Discipline referrals (formal)

*  Other indicators of student behavior

Have these numbers been consistent over the past three years?  If not, what
changes have occurred?

What are consequences for minor, discretionary, mandatory, and
expellable SCOC offenses/violations?

How is civility and order ensured on your campus? Is a discipline program
implemented? If so, describe it.

FEinance and Budgeting

Obtain a copy of the school’s budget. Conduct an analysis of how funds are expended.

Would you spend funds differently? Explain.
Describe the development of the budget. What are the different types of funds

found on your campus (i.e. instructional, activity, general).
urriculun, Instruction, and Assessinen

In bullet form, give a brief description of how your campus uses the following
programs.

Technology (computers)

Bilingual/ESL/Migrant

Special education (include inclusion efforts, evaluation, and
resources) Gifted and talented

STAAR Remedial basic skills in mathematics, reading, and/or writing
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Physical
cducation
Fine arts
Career and technology education (CATE or

CTE) Swdent government

Tutorials

Extra-curricular or co-curricular (athletics, student
organizations, etc.} Extended-day (fatchkey, enrichment,
day care, elc.)
Other (specify)

In no more than 3-4 paragraphs (4-9 substantive sentences), describe the following about the
campus.

I. Does the school have regular procedures for internal review of the curriculum,
textbooks, and instruction? If so, describe them, indicate when the most recent reviews
were completed, and summarize the findings. What actions would you take as
principal?

2. How is the curriculum articulated between elementary, middle, and secondary
schools? What programs or activities exist to prepare students for making the
transitions between levels?

3. What type of resources can be found in the school library, and what is the breadth of
offerings? (Include data such as dates of reference books, available technology, etc.)
Describe access to on- line data sources, including the filters used to block access to

selected sites.
~4:~Whatare™the primary~instructional methods “used by teachers? — Howris

technology used in instruction?

5. Does the school have a formal policy on homework? If so, summarize it. Is it
enforced? How?

6. What is the protocol for evaluation of instructional practices?
7. What type of district level assessments given throughout the year? How are the data

used to improve instruction and student achievement? Are teachers involved in the
decision-making of which assessments are used at the district level?
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PORTFOLIO

The Portfolio will be the culminating project that will include all activities from your
practicum. Each tabbed section must be included in the portfolio with artifacts that show that
you understand the requirements of the practicum. Some of the sections listed may have been
completed in other ELDR courses and may be submitted as part of the portfolio. The tabbed
sections are presented below. This portfolio is due at the last site visit and you and your
university supervisor will go through it together.

In order to prepare for the portfolio and gaining an administrative position after you graduate
from TWU, a mandatory full day professional development will be offered for all practicum
students. At this professional development, mock interviews and other valuable tips will be
presented. This professional development is a part of this practicum and your attendance is
mandatory. The time spent at this professional development (8 hours) may be counted toward
your 160 practicum hours.

Portfolio Tabbed Sections

Self-Assessment Planning Document
Practicum Plan
Weekly Logs and Reflections
Profile and Analysis of Data of Primary Practicum Site
Preparation for Leadership Positions
Philosophy of Educational Leadership
Resume
3 Letters of Recommendation
Letter of Intent
Due to many ISDs requiring all administrative applicants to create a video
showcasing their strengths in leadership, you will create an Aspiring
Administrators Video for your practicum. Be creative and exciting in your
video.and-make-it-stand-out-and-memorable.-Afier.you create-your-video;
upload it to YouTube and email a link to your video to your university
practicum supervisor, Your supervisor will then email it to the other practicum
students and to the professors in the Educational Administration Program.
Before we meet for our PDD, please view your practicum buddies’ video and
be prepared to discuss during the PDD. The Aspiring Administrators Video
must be 2-3 minutes in length and must include answers to the following;:
i. Why do you aspire to be a school administrator? What is your
philosophy on being a school administrator?

ii. What qualifications do you hold for this position?

ili. What leadership characteristics do you possess?

iv. How would you lead diverse and/or urban populations?

v. How would you lead rural and/or small city populations?

vi. What would you two to increase parent and community partnerships?

vii. What is your philosophy on campus-widediscipline?
viii. What is your philosophy on campus-widetechnology?

monOwa
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F. Principal Competencies and Artifacts—each competency should be defined and
supported with evidence that you have completed and that shows that you have met the
requirements of this practicum. Please note that these Domains and Competencies are
Jrom the required TExXES (068) Principal certification exam and are based on the
Principal Standards found in the Appendix G.

a. Domain [—School Community Leadership
i Competency 001
ii.  Competency 002
iii.  Competency 003

b. Domain Il—Instructional Leadership
i. Competency 004
ii.  Competency 005
ii.  Competency 006
iv.  Competency 007

c. Domain lll—Administrative Leadership

i. Competency 008
ii.  Competency 009
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Professional Development Day (PDD) Survey

Thank you for spending the day working on becoming the best candidate for
you future administrative position. In making this day very beneficial to all
practicum students, please answer the following questions.

1. What was the best part of the PDD for you?

2. List everything that you learned today that will help you
in future administrative interviews?

3. What suggestions do you have to improve on this day?



EVALUATION OF INTERN BY SITE SUPERVISOR

TEXAS WOMAN’S UNIVERSITY
EDUCATIUN EBUCA TTUNAL LEADERSUIP
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Intern

Date

Site Supervisor

School Site and 1L.S.D.

To the Site Supervisor:

According to our records, the intern named above has worked under your supervision and direction this semesier in
Collaboration with Tcxas Womans University, Therefore, please indicate your cvaluation of tisktarfs performance on the form below. Your

honesty and ohjectivity in the assessment of this individual will be appreciated. Additionally, yeur conducting an exit interview and 1eviewing your
evaluation with the intern will be beueficial to the intern relative to hissher continued professivaal growih, THANK YOU.

QUALITIES

SUPERIOR

AROVE
AVERAGE

AVERAGE

BELOW
AVERAGE

UNSATISFACTORY

UNABLETO
OBSERVE

1. Acts with integrity and fairness

2, Ability to facilitate a visionof
learning shared and supported by
the school community

3. Ability toimplement
a stall evaluationand
development sysiem

4. Ability to select andimplement
appropriate models for sepervision
and staffdevelopment

5. Ability to communicate with
(amilies and community members

6. Ability to respond todiverse
community interests and necds

7. Ability to lead and manage
organization, operations,and
rescurces for sale, efTicient,
effective learning

8. Ability to facilitate design and
implementation of curriculaand
strategic plans that enhance
teaching and learning

9. Ability to align curriculum,
curriculum resources, and

_assessment

10, Ability to use various lorms of
assessmenl o mensure student
_perfermance

11. Ability to advocate, nurture,
and sustsin a cultureand
instructional pregramcenducive
te student learning and stall
professional growth

Please comment on the intera's strengths,

Please comment on arcas necding attention for the intern's continued professional growth and devclopment.

Signed

Would you consider this intern for an administration position if you had a vacancy?

YES

NO

Official Position




UNIVERSITY SUPERVISOR GRADING RUBRIC
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T IR e

grade of C.

grade of D.
Consequently, the practicum will have to be repeated.

If one on the above criteria is met by the end of the semester, the intern will earn a grade of F.
Consequently, the practicum will have to be repeated.

Name Semester
CRITERIA CRITERIA CRITERIA CRITERIA CRITERIA CRITERIA
Intern Intern [ntern Intern’s Intern Intern
undertooka | maintained and | maintained performance successfully | attended
range 91‘ sul.Jmined a and submitted ;\"E'l:rljlgdo?t compiled and { required
activities daily log of weekl): ) .8;‘ he | completeda | intem
across all hours/ reflections. above lrom the . .
: o or. | site supervisor. [ portfolio, meetings.
State experiences Minimum 80% . Thiee site visits
- L which !
Standards for | Minimum of complete, includes all were scheduled by
Principal 160 hours quality work ine udesa Intern and
Certificate. successfully and submitted required completed by
completed on time. tabb.ed University
documented and sections. Supervisor and
submitted on Intern as required
Gme. by TAC.
CRITERIA
MET
CRITERIA
NOT MET
GRADING GUIDELINES
» [f all of the above criteria are met by the end of the semester, the intern will earn a grade of A.
» If four of the above criteria are met by the end of the semester, the intern will earn a grade of B.
» If three of the above criteria are met by the end of the semester, the intern will eam a

Tf two or the above criferia are met™ by the end~of "{he"sémester, the=intem will earna

Quality experiences and activities are expected. University supervisors reserve the
right to consider additional factors such as quality of work or mitigating

circumstances when assigning the final grade. Additionally, the minimum number of

160 intern hours must be documented in order to successfully complete the course.



Texas Woman’s University Internship Site Visit Form

Date:

TWU Supervisor:
TWU Student:

Campus Supervisor:

First Site Visit

Date: Time/ Total Minutes:

Site Visit Notes:

TWU Supervisor Signature TWU Student Signature
Second Site Visit

Date: Time/Total Minutes:

Site Visit Notes:

TWU Supervisor Signature TWU Student Signature
Third Site Visit

Date: Time/Total Minutes:

Site Visit Notes:

TWU Supervisor Signature TWU Student Signature
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SURVEY OF PRACTICUM PROGRAM BY
ADMINISTRATIVE INTERN

Intern: Please complete this survey and email it to Khara Sherrill (ksherrilli@twu.edu

and vour university supervisor at the conclusion of vour practicam

1. What specific practicum experiences have contributed to your growth and
understanding of the role of the school administrator? Please explain. What activity or
activities will help you most in gaining an administrative position?

2. What support and assistance did you receive from your universitysupervisor?
Please explain. Was your university supervisor readily accessible by telephone and/or email?

3. Did you receive adequate support and assistance from your school
administrator/supervisor? Please explain.

P P i Fi it e —E——r T T

4, What changes need to be made to improve the practicum program at Texas Woman’s
University? Please be specific.

3 Overall, how do you rate the effectiveness of and satisfaction with your practicum
experience?
1 2 __ 4 — 5
Not Satisfied Somewhat Very Sausfied Extremely

Satisficd Satisfied



48

Student Information Sheet

After you graduate from TWU, we would like to know how you are progressing
inyour search for an educational administrative position or in your new
position as an educational administrator. Please help us by providing the
information below.

Date: Name:
Home address: Phone number: Home Email: Work Email: Current Position:

New/Recent Position:

Current school campus: Address:
Phone:

In the future, help us keep in contact with you by sending us updated
information as your job situation and/or contact information changes by either

visiting our website at http://www.twu.edu/teacher-education/forms.asp and

filling out this form and emailing it to Mrs. Khara Sherrill, ksherrill@twu.edu.
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Texas Administrative Code

TITLE 19 EDUCATION

PART 7 STATE BOARD FOR EDUCATOR
CERTIFICATION CHAPTER 241 PRINCIPAL CERTIFICATE
RULE §241.1 General Provisions

(a) Due to the critical role the principal plays in campus effectiveness and student achicvement,
and consistent with the Texas Education Code (TEC), §21.046(c), the rules adopted by the
State Board for Educator Certification ensure that each candidate for the Principal
Certificate is of the highest caliber and possesses the knowledge and skills necessary for
stccess,

(b) As required by the TEC, §21.046(b)(1)-(6), the standards identified in §241.15 of this title
(relating to Standards Required for the Principal Certificate) emphasize instructional
leadership; administration, supervision, and communication skills; curriculum and
instruction management; performance evaluation; organization; and fiscal management.

(c) An individual serving as a principal or assistant principal is expected to actively participate
in professional development activities to continually update his or her knowledge and skills.
Currency in best practices and research as related to both campus leadership and student
learning is essential.

(d) The holder of the Principal Certificate issued under the provisions of this chapter may serve
as a principal or assistant principal in a Texas public school.

Source Note: The provisions of this §241.1 adopted to be effective March 14, 1999, 24 TexReg
1616; amended to be effective September 2, 1999, 24 TexReg 6751; amended to be effective
July 13, 2004, 29 TexReg 6646; amended to be effective October 25, 2009, 34 TexReg 7200.
Revised August 28, 2016



§241.15. Standards Required for the Principal Certificate.

Principal Certificate Standards. The knowledge and skills identified in this section must be
used by an educator preparation program in the development of curricula and coursework and
by the State Board for Educator Certification as the basis for developing the examinations
required to obtain the standard Principal Certificate. The standards also serve as the foundation
for the individual assessment, professional growth plan, and continuing professional education
activities required by §241.30 of this title (relating to Requirements to Renew the Standard
Principal Certificate),

Schoo! Culture. The principal:

I. (1) ensures that a positive, collaborative, and collegial school culture facilitates
and enhances the implementation of campus initiatives and the achievement of
campus goals;

2. (2) uses emerging issues, recent research, demographic data, knowledge of
systems, campus climate inventories, student learning data, and other information
to collaboratively develop a shared campus vision;

3. (3) facilitates the collaborative development of a plan in which objectives
and strategies to implement the campus vision are clearly articulated:;

4. (4) supports the implementation of the campus vision by aligning financial,
human, and material resources;

5. (5) establishes processes to assess and modify the plan of implementation to ensure
achievement of the campus vision;

6. (6) acknowledges, recognizes, and celebrates the contributions of students,
staff, parents, and community members toward the realization of the carnpus
vision;

7. (7) models and promotes the continuous and appropriate development of all
learners, including faculty and staff, in the campus community;

8. (8) uses strategies to ensure the development of collegial relationships and

~ “effective collaboration of campus staff; '

- {9) develops and uses effective conflict-management and consensus-building skills;

10. (10) establishes and communicates consistent expectations for staff and
students, providing supportive feedback to ensure a positive campus
environment;

I'1. (11) implements effective strategies to systematically gather input from all
campus stakeholders, supporting innovative thinking and an inclusive culture;

12. (12) creates an atmosphere of safety that encourages the social, emotional, and
physical well-being of staff and students; and

13. (13) ensures that parents and other members of the community are an integral
part of the campus culture.

Leading Learning. The principal:

(1) creates a campus culture that sets high expectations, promotes learning, and
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provides intellectual stimulation for self, students, and stafT;

Principal Certificate §241.

2.

i0.

1.

(2) prioritizes instruction and student achievement by understanding, sharing, and
promoting a clear definition of high-quality instruction based on best practices from
recent research;

(3) routinely monitors and improves instruction by visiting classrooms, engaging
in formative, evidence-based appraisal processes and conferences with teachers,
and attending grade or team meetings;

(4) facilitates the use of sound research-based practice in the development and
implementation of

campus curricular, co-curricular, and extracurricular programs to fulfill academic,
developmental, social, and cultural needs;

(5) facilitates campus participation in collaborative school district planning,
implementation, monitoring, and curriculum revision to ensure appropriate scope,
sequence, content, and alignment;

(6) implements a rigorous curriculum aligned with state standards, including
college and career readiness standards;

(7) analyzes the curriculum to ensure that teachers align content across grades and
that curricular scopes and sequences meet the particular needs of their diverse
student populations;

(8) monitors and ensures staff uses multiple forms of student data to inform
instruction and intervention decisions to maximize instructional effectiveness

and student achievement;

(9) ensures that effective instruction maximizes growth of individual students and
student groups, supports equity, and eliminates the achievement gap;

(10) ensures staff have the capacity and time to collaboratively and individually
use classroom formative and summative assessment data to inform effective
instructional practices and interventions; and

(11) facilitates the use and integration of technology, telecommunications, and
information systems that enhance learning, 3

(d) Human Capital. The principal:

2.

3.

(1) invests and manages time to prioritize the development, support, and supervision
of the staff to enhance student outcomes;

(2) ensures all staff have clear expectations that guide them and by which they

are assessed, including the use of and familiarity with evidence-based appraisal
rubrics, where applicable;

(3) uses data from multiple points of the year to complete accurate appraisals of all
staff, using evidence from regular observations, student data, and other sources to
evaluate the effectiveness of teachers and stafT;

(4) coaches and develops educators by conducting conferences, giving individualized
feedback, and supporting individualized professional growth opportunities;

(5) facilitates the campus's professional learning community to review data, processes,
and policies in order to improve teaching and learning in the school;



7.

10.

(6) creates opportunities for effective staff to take on a variety of leadership roles and
appropriately delegates responsibilities to staff and administrators on the leadership
team;

(7) collaboratively develops, implements, and revises a comprehensive and on-going
plan for professional development of campus staff that addresses staff needs based on
staff appraisal trends, goals, and student information;

(8) ensures the effective implementation of a continuum of professional

development by the appropriate allocation of time, funding, and other needed
resources;

(9) implements effective, legal, and appropriate strategies for the

recruitment, selection, assignment, and induction of campus staff; and

(e)
(10) plans for and adopts early
hiring practices. Executive

Leadership. The principal:

I. (1) reflects on his or her practice, seeks and acts on feedback, and strives
to continually improve, learn, and grow;

2. (2) engages in ongoing and meaningful professional growth activities to
further develop knowledge and skills and to model lifelong learning;

3. (3) uses strong communication skills, understands how to communicate a
message in
different ways to meet the needs of various audiences, and develops and
implements strategies for effective internal and external communications;

4. (4) develops and implements a comprehensive program of community relations,
which uses strategies that will effectively involve and inform multiple
constituencies;

5. (5) establishes partnerships with parents, businesses, and other groups in the
community to strengthen programs and supporl campus goals;

6. (6) demonstrates awareness of social and economic issues that exist within
the school and community that could impact campus operations and student
learning;

7. (7) gathers and organizes information from a variety of sources for use in
creative and effective campus decision making;

8. (8) frames, analyzes, and creatively resolves campus problems using
effective problem- solving techniques to make timely, high-quality
decisions;

9. (9) develops, implements, and evaluates change processes for organizational
effectiveness;

10. (10) uses effective planning, time management, and organization of work
to maximize attainment of school district and campus goals; and

I't. (11) keeps stafT inspired and focused on the campus vision while
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supporting effective change management.
Strategic Operations. The principal:

12. (1) assesses current campus needs, reviewing a wide set of evidence to
determine the campus's priorities, and sets ambitious and measurable school
goals, targets, and strategies that form the campus's strategic plan;

13. (2) outlines and tracks meaningful goals, targets, and strategies aligned to a
school vision that continuously improves teacher effectiveness and student
outcomes;

14. (3) allocates resources effectively (e.g., staff time, dollars, and tools), aligning
them ta the school priorities and goals, and works 1o access additiviul
resources as needed to support learning;

I5. (4) establishes structures to regularly monitor multiple data points with
leadership teams to evaluate progress toward goals, adjusting strategies to
improve effectiveness;

16. (5) implements appropriate management techniques and group processes to
define roles, assign functions, delegate authority, and determine
accountability for campus goal attainment;

17. (6) implements strategies that enable the physical plant, equipment, and
support systerns to operate safely, efficiently, and effectively 1o maintain a
conducive learning environment;

18. (7) applies local, state, and federal laws and policies to support sound
decisions while considering implications related to all school operations
and programs;

19. (8) collaboratively plans and effectively manages the campus budget;

20. (9) uses technology to enhance school management;

21. (10) facilitates the effective coordination of campus curricular, co-
curricular, and extracurricular programs in relation to each other and other
school district programs; and
collaborates with district staff to implement district policies and advocates for
the needs of district students and staff,

(g) Ethics, Equity, and Diversity. The principal:

I. (1) implements policies and procedures that encourage all campus personnel to
comply with Chapter 247 of this title (relating to Educators' Code of Ethics);

2. (2) models and promotes the highest standard of conduct, ethical principles, and
integrity in decision making, actions, and behaviors;



3. (3) ensures that reports of educator misconduct, including inappropriate relationships
between
educators and students, are properly reported so appropriate investigations can be
conducted;

4. (4) models and promotes the continuous and appropriate development of all learners
in the campus community;

5. (3) ensures all students have access to effective educators and continuous learning
opportunities;

6. (6) promotes awareness and appreciation of diversity throughout the campus
community;

7. (7) implements special campus programs to ensure that all students are provided
quality, flexible instructional programs and services to meet individual student
needs;

8. (8) articulates the importance of education in creating engaged citizens in a free
democratic society;

9. (9) communicates productively with all audiences through strong
communication skills and understands how to communicate a message in
different ways to meet the needs of various audiences; and

10. (10) treats all members of the community with respect and develops strong, positive
relationships with them.

Statutory Authority: The provisions of this §241.15 issued under the Texas Education Code,
§521.003¢a), 21.041(b)(4), and 21.046(b)-(d).

Source: The provisions of this §241.15 adopted 10 be effective August 28, 2016, 41 TexReg
6202,

§241.20. Requirements for the Issuance of the Standard Principal Certificate.
To be eligible to receive the standard Principal Certificate, a candidate must:

- (1) 'successfully complete the appropriate examinalions required tunder Chapter 230,
Subchapter B, of this title (relating to Assessment of Educators);

2. (2) hold, at a minimum, a master's degree from an accredited institution of higher
education that at the time was accredited or otherwise approved by an accrediting
organization recognized by the Texas Higher Education Coordinating Board;

3. (3) hold a valid classroom teaching certificate;

4. (4) have two creditable years of teaching experience as a classroom teacher, as
defined in Chapter 153, Subchapter CC, of this title (relating to Commissioner's Rules
on Creditable Years of Service) and the Texas Education Code, §5.001(2); and

5. (5) successfully complete a principal preparation program that meets the requirements
of §241.10 of this title (relating to Preparation Program Requirements), §241.15 of this
title (relating to Standards Required for the Principal Certificate), Chapter 227 of this
title (relating to Provisions for Educator Preparation Candidates), and Chapter 228 of
this title (relating to Requirements for Educator Preparation Programs).



§241.25. Requirements for the First-Time Principal in Texas.

1. (a) A principal or assistant principal employed for the first-time as a campus
administrator (including the first time in the state) shall participate in an induction
period of at least one year.

2. (b) The induction period should be a structured, systemic process for assisting the new
principal or assistant principal in further developing skills in guiding the everyday
operation of a school, adjusting to the particular culture of a school district, and
developing a personal awareness of self in the campus administrator role. Mentoring
support must be an intcgral component of the induction period.

Statutory Authority: The provisions of this §241.25 issued under the Texas Education Code,
§§21.003(a), 21.041(b)(2)-(4), and 21.046(b)-(d).

Source: The provisions of this §241.25 adopted to be effective October 25, 2009, 34 TexReg
7200.

§241.30. Requirements to Renew the Standard Principal Certificate.

1. (a) An individual who holds a standard principal or mid-management administrator
certificate is subject to Chapter 232, Subchapter B, of this title (relating to Certificate
Renewal and Continuing Professional Education Requirements).

2. (b) To satisfy the requirements of this section, an individual must complete 200
clock-hours of continuing professional education every five years directly related to
the standards in §241.15 of this title (relating to Standards Required for the Principal
Certificate).

3. (c) An individual who holds a valid Texas professional administrator certificate
issued prior to September 1, 1999, may voluntarily comply with the requirements
for continuing professional education in this section.

Statutory.Authority: The provisions of this §241.30 issued under. the Texas. Education Code,
§§21.003(a), 21.041(b)(2)-(4), and 21.046(b)-(d).

Source: The provisions of this §241.30 adopted to be effective March 14, 1999, 24 TexReg
1616; amended to be effective September 2, 1999, 24 TexReg 6751; amended to be effective
June 10, 2001, 26 TexReg

3929; amended to be effective June 21, 2005, 30 TexReg 3581; amended to be effective October
25, 2009,

34 TexReg 7200.

Statutory Authority: The provisions of this §241.20 issued under the Texas Education Code,
§§21.003(a), 21.041(b)(2)-(4). and 21.046(b)-(d).

Source: The provisions of this §241.20 adopted to be effective October 25, 2009, 34 TexReg
7200.
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® Field Supervisor Observation Protocol
*Pre-Conferences = What to Observe
 Observations —How to Qbserve
«Post-Conferences - How to Coach
s High-Leverage Standards and Practices
« Supervisor Coaching Competencies
«Coaching 5kills and Tools
«Convarsation Maps - Goal Setting/Planning and Rellecting
+ Sample Questions
s Actions and Qutcomes

&"?’r—uss

Cutcomes

= To establish statewide consi
candidates

v in field supervisor support for

= To foster a culture of support, growth, and development that is
intentional

* To embed the coaching principles within the field supervisor role as a
ptirnaty means of interaction

= To individually and collectively align our knowledge, skills, behoviors
and octions with the role of the field supervisor and coach

» To enhance goal setting, planning, and reflecting coaching
capabilities for ourselves and the candidates in a way that leads to
improved performance and outcomes

L1

* i

= Actively Involve Yourself

& .
e fpenns ey By Hutd Baprovieee Cintiring b phbay
'_Nc'nrm_s_ i ) 5x Why

= Have Fun Pair up with someone in the room that you don’t normally work

= Professional Use of Technology with.

® Ask Questions

® Respect Each Other’s Voices Decide which partner will ask the questions first.

» Collaborate You will ask your partner the same question five times {5x}.

= Take Care of Your Personal Needs You may only ask the question, as written, and listen.

» Be on Time Follow-up questions and comments are not allowed.

« Gther...?
L s s .
Pretd Bpirensn Casping risiing Probd bagurritidr Cataring Trabvivg

Why did you choose a “supervisor” role for your profession?

What happened each time you asked the question?

Supervisor Costhing Campetency 1: Active Uslening

LS

it v Cononiag oty

" Takeaways:

mm

LS

Fuke Supervlsar Cozeniag Traning
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Supervisor Coaching Competencies

adapted from
International Coach Federation
Core Competencies

Lo ress

Fiodkd Beapervians o bing Bratuiny

5

Adapted from International Coach
Federation Core Competencies
www.CoachFederation.org

" Takeaways:

Building Hum:n Capital = EPP.Impact

“The Texas Education Agency N
ensures that the state's EPPs
are high-quality institutions
that recruit and prepare \1/

Texas Legislature

the needs of alf learners in

todoy's and tomorrow's % Education

Texas Administrative Code

QHESS

it Raprstaar Cantttng Wity

qualified educators to meet /l\ /1\

State Board for
Agency Educator Certification

Texas classrooms.” ~— N

R +.,|p

HT"“xas“ndmipistrqtigue ggde T i

E -
o R T _t- e Tk

Read through TAC, §228.35 (h) in your guide.

Who will do what by when?

Why?

&’?r—nss

Fintd Joprrrionr Gomttng Wity

o LEsS

Fledd Supervtacr Coahing Training
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Texas Administrative Code, §228.35(h)

Supervision of each candidate shall be conducted with the structured guidance and regular ongoing
support of an experienced educator who has been trained as a field supervisor. Supervision provided
on or after September 1, 2017, must be provided by a field supervisor who has completed TEA-
approved observation training. The initial contact, which may be made by telephone, email, or other
electronic communication, with the assigned candidate must occur within the first quarter of the
assignment. For each formal observation, the field supervisor shall participate in an individualized pre-
ahservation conference with the candidate; document educational practices observed; provide written
feedback through an individualized, synchronous, and interactive post-observation conference with the
candidate; and provide a copy of the written feedback to the candidate's site supervisor. Neither the
pre-observation conference nor the post-observation conference need to be onsite. Formal
observations conducted through collaboration with school or district personnel can be used to meet the
requirements of this subsection. Informal observations and coaching shall be provided by the field
supervisor as appropriate. The field supervisor shall collaborate with the candidate and site supervisor
throughout the practicum experience.

(1) Formal observations must be at least 135 minutes in duration in total throughout the

practicum and must be conducted by the field supervisor.

(2) At least one of the formal observations must be on the candidate's site in a face—to-face

setting.

(3) If a formal observation is not conducted on the candidate's site in a face-to-face setting, the

farmal observation may be provided by use of electronic transmission or other video or

technology-based method. A for-mal observation that is not conducted on the candidates' site in

a face-to-face setting must include a pre- and post-conference.

(4} An EPP must provide a minimum of one formal observation within the first third of the

practicum, one formal observation within the second third of the practicum, and one formal

observation within the final third of the practicum.

Who will do what by when?

Why?

-~

’ Takeaways:
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1
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1
1
|
1
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|
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S TIESS
i i) Activity and Note Taking Guide
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Field Supervisor Observation Protocol

Pre-Conference

What to Observe ‘

f- Standards-based

* Promotes self-assessment
and self-reflection

= Supports a logical
progression of proficlency

* Informs goal-setting and
prafessional development

-

\

_J

(
<€ L

Observation

(- Observe expectations in
standards and best
practices

= Gather evidence

= Asscss Implementation and
Impact

+ Prioritize practices

« Generate guestons to
reinforce and refine
practices

g Y,

Post-Conference

How to Coach

.

» Toward expectations
outlined in the
standards

« To foster support,
growth, and
development that is
intentional

* To develop knowledge,
skills, behaviars, and
actlans that are high-
impact

)

Stan:lal_'ds-_Balad

o I

Evidence-Based Inguiry-Based

‘ﬁ?mss

Field Supervisor Coaching Tralning

Notes:

13

~
.
)

Takeaways:

e e o v e

eSS
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Pre-Conferences

w

f Table Tolk Round 11
Wiiat b the purpour of thi pre-
conference?

Pre-Confarence
Observation
Post-Conference

First...

Pre-Conference | How dnes the pra conterence. benet

Whatto Observe - bolh b fiekd superviuor a8
L=t T candidali?

oStandats baied ! Wity it R rrquired?
spromates seil-nscasmont and sl
Tefiection

*Supparts 2 kagical progression of
molicenty

sirénms griad cetting and protetnnal
sevelopment

‘}Cf"' T-TESS

T e Eatong ¥ rmey

Purpose of the Pre-Conference

The overall purpose of the pre-conference is for the field
supervisor and candidate to mutually discuss the upcoming
observation with o focus on:

+ the randidate’s self-ossessment,

* specific high-Impact compelencies identified in the position
standards,

« the progression of performance toword these stondords,

» goal-setting and professional development, ond

«abservation look fors.

- — e e s AR M e e M G AN M PR S G E em Mmoo

Y7 HEsS

P gt vty ey raang L -

-y ——

Standards Based Inqu:ry-Based Pre-Conferences

| the performancs; stargdards
{ v inwhatways d_o,the goals,

el assessm”'éﬁ? 3
ﬁWil t ] | move you tawards profidency.

||
; p {
I (this sr.andard) lookmcs?
at petions hwﬁrw
f htyﬁ?:lé'%emd tomave .
i tuwards proﬂn!encv?
ons yield results?

s When g‘roﬁdenq‘r i;' met. how

[ “do you plan for higher levels

| with the positiun?
at professional

& mroa%émsu
t you consldartn § |
[ aralnment? How does this
|~ build proﬂdencv?.' :

= What are the job-embedded
| options for PD? ;

collect data and self-a
Dﬁcﬂces? ]

» What does vuur self-
assessment or reﬂecdon
rewal? TEE

» How. do you g:nher hedbar.k
from others to self-assess
practices and determine

Flekd Supervisor Coaghing Tralning

<L s

suhsequentacﬂons? 3% 3 of perfomlanoe? ? i » What types of supportare
. cn;hgr? e £ : L » How do you usa eﬁgﬁ] a avallable 103z Idaressthe guals
strepgths to develop in other and PD?
| areas? ' = How is time stmmlred 1o
| » Other? formatively review the goals
b and PD?
» Other?

351—1533

Field Supervisor Cozthing Traming
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How will you know that the goal/event is successful?
| How will you inow that you heve achirved the goalioutzoma?

Identify Approaches, Strategles,

L G Mnn.tonng Trocess an d. " [ Awm camy mt thl; sulw :mt.vﬂm do you :ce lswur nerwnn! Ieamlnu!o:us?
Dmhurnnr? Grawth Focw i | - What tnformation’ willyou I.mlul!‘mng id self-nonitor the process?- -1«

How wmynu manttar progress toward the [uallmnl?

Reflect un the Coaching Proceis

mu Supmlur Coaching Training it

Adapted from Cognitive Coaching
Costa & Garmston 2013
www.ThinkingCollaborative.com

Notes:

o~

{ Takeaways:

1
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.,

o 1ass

Fiitld Suparvisor Costhing Traming

Activity and Note Taking Guide
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« Standards baced

Pra-Conference

Syt ey

Field Supervisor Observation Protocol

Observation @ Post-Conforence

5 A

+ Observe expectations In

« Promotes sel-s33e4ament standards snd best
and setf-reflection phactices
* Supports 4 logleal « Gather evidence
nrogirssion of profidency » Assess implementation end
= informs goa! setilng and mpact
professionsl development = Prloritize praciices
+ Generate gqueilionsy to
reinfoiee and relflne
practicey

(——_——1 standards-Bared  Evidence-Basad | Inquiry-Batnd

« Toward expeciationy
endlned bn the
standards

« Ta foster support,
growth, ardd
development that 13
Interitional

« To develop tnowledge.
skilly, behavtorz, and
actions That are high
impact

—_

‘ﬁ.‘." T-TESS

Fild Supsrvisor Coaching Traninp

Pre-Conference Key Points:

A W=

f-Observe axpectations In standards and best
practices
sGather evidence
sAssess Implementation and Impact
»Prioritize practices
*Generate questions to reinforce and refine
practices

How
What

(———-—{ Stndards-Based  Euidence-Based  Inquiry-Based

J———-)

‘ﬁ"’r-rfss

Fisld Suparvisor Coaching Frameny

2t

"ﬁ"r—nss

Fhakt Supervisor Coatning lraning
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Chalk Talk

=,

-Each of the observation buliets is written ;
«Observe expactations in standards end

on a chart, best practices

-Everyone gets a marker. «Gather evidence

-You will walk around the room and write «Assess implementation and Impact
responses on as many charts as time *Prioritize practices
allows. =Generate questions to reinforce and

refine practices
-Think about your responses fram both the P

field supervisor and F;andidate lenses to Looking at the topic on the paper:

strengthen observations. + What questions or considerations
-Tie your responses to best practices. come to mind when you think
-Na talking is allowed. ahout this observation behavior?

and connect” time. You will have 7 * What connections do you make

. . with others’ responses?
W WO « Why do we do “this” during
r observations?
‘?
T-TESS
M!mwmn -]

(e iy : :
iConceptual to Concrete 1
[ ke Tyl ; :

Divide Into like groups based on the role you primarily supervise: principal, counselor,
librarian, etc.
Turn to the section in the Participant Guide that applies to your group.
= Superintendent Standards p. 26
= Principal Standards p.30
= School Counselor Standards p. 35
— Educational Diagnosticians Standards p.38
Identify the high-leverage standards/practices for that position.
~ High-feverage practices are the basic fundomentals of the position, are used constantly,
and are critical to odvencing and mastering the role.
Discuss:
Why are they fundamantally important?
What do you expect to see if these high-leverage standards/practices are
operationallzed?

Field Supervivor Coschiog Trainiag

.’ ngh -Level Standards/Practices:

- — —

Lo 1S

Falasupenisor Cosching Treeiry Activity and Note Taking Guide
© TEA 8/4/2017 Field Supervisor Coaching Training Guide

1

e e



e e | S — e -

‘Examples of
Htgh Leverage Standards/ Practlces

|

Implications for the ficld

lmplemem: procedures for gatheting, analyzing, ahd uting dala lrom s vanety ol sources lor informed H N
campus decision mahking su pe le 0 r'
= Uses vt and evalualan d 13 pnhan:r lhe lnowirdge :nd ahully ef campuys stall \
+ Faciitates the implementation of sound, revearch-based i i and preg in
which multiple cpportunities to learn and be wtcessiul ace available lo all nudcnu y.
%
d. to the career,

» Uses accepted theones snd ellective fechnigues pf d
educational, perional, and sacisl development of sludents

* Uses atcepicd theodics snd elfcati h 10 provide duat lopmental, preventive,

sndfor ttisit countelng

dial

M| - Toashuc studantc otfective 1Tratagier - incara, gathar, anlert, yntheuze and ryaluate inlasmation

* [nstructs students in the ethical use of infarmation resources (e.g , plaglansm, copyright, aceeptable use)

" TTESS

Fuld luwrriur Coaching Training

You are key to the process...

Candidates are working in their regular
role and leaming this new role.

| value the relationship with
/ the candidate and see this

as mutual leaming.

My own beliefs about

the power of coaching
will drive my actions to
coach.

Coaching

Field
Supervisor's
Mindset &

Skill Set | believe that it is our
responsibility to produce
effective and efficient
candidates.

Purposeful thought produces
purpaseful actions. I need to think

about logical support structures.

—— el Beliefs

Take 4 minutes to individually elaborate on the grapbhic.

P T-TESS

Field Supervisor Coaching Training

< S > T-TESS

Flek e Ea3chi frnirg Activity and Note Taking Guide
© TEA B8/4/2017 Field Supervisor Coaching Training Guide
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F]E|d Supefv:sor Self-Reflection

Why is it important to assess our personal mindset and skill set?
Why are these critical to the process?
The field supervisor's mindset and skill set provide the

foundation for supporting, growing, developing, and coaching
candidates.

B g
B
</ o
7 HESS e
Fitld Suprtviror Coucing Training
e "l'—aR;;\;r;;s_: -------------------------------------------------------------
i
]
:
]
|
]
]
1
‘\
Post - Conferences
o Field Stmlj—:n'é_::\}lrs:.or Observation Protocol Rt
k;ﬁ:..:jz-_.::;__u:f L : ¢ ¥ i ety j
Pre-Conference Obsaervation Post-Conferance @

E}_{E‘H"ﬂl?ﬂ"”‘}-\lhilwgﬁ m

I!Bﬁ'ﬂlhﬁ%ll‘h‘l‘m

= Standards-baied )

* Prometes uﬂmt
and self-reflection

= Supports s logka!
pragression of profidency

& Inforrra g2adl schiing and
professioml development

e

« Observe expectations In
standards and best
praclices

+ Gather evidence

* Asseas implementation and
Impact

¢ Prioritize pracilces

« Generaie questions to
reinfore weed refine
practices

How to Coach

* Towsrd expeciations
outlined in the
standards

«To hshrwmn.
powth, snd
dmhanm: that s

«To de\felup Lnowledge,
stilic, behuviars, and
actiony that afe high-
impact

o L sl 7 5 B

‘_—-[—" Standards-Based  Evidence-Bared  Inquiry-Bared J———)

L5 11ess

Floid Superrisor Cosching Training ?
A
S TESS
Fitkd Suparvisor Coaching Traning Activity and Note Taking Guide
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Fiold Sapurvam Comchivg Iraing

+ Begln with the end kn mind
« Assess implernentation strategies and impact
* ddenuly datd wml evidence ur assesh progieis dmd fapact

o Link to the goals In goal-iatting of planning

* Analyze and compare expected verius sctual redulis

» Raflect on implementation and impact uslag data and evidence
* Dy it P fi of and future actions
+ Plan and design actions lor net steps

+ Honot exlating state

* frame desired state

= identity and amplidy retources snd options
+ Plin snd detign actions for next steps

&h'? T-.II Ess Adapled fiwon Cugnllive Custliing, Custa & Guimistun, 2013

U Eaparriber Caiidirny Tusrng

www thinkingcollaboratively.com 3

Paraphrasing and Summarizing
| AR H
r it i %

Paraphrasing is repeating in your own words what you
interpreted someone else to be saying. Paraphrasingis
powerful means to show that you are listening and understand
- or are trying to understand — what is being shared.

Types of P-araphra;si'ng: éi:lid*fs&ﬁi_rﬁariiing'- i

What ore these and when are they used?

d Summarize and
Orpantze

* Provides ‘e Includes themes | [« Shifts language 1o
. ; ) : opportunities to | “and containersthat .| | either a higher or,
A Summary Is a concise overview of the most important points validate and " organize what was I 1 ower Iogical level
from the conversation. calibrate aur | 3 it :
understanding of | i
emotlons and : i b
content. pEH, |
rhile s Sedly R e
pervisar Coaching % and . ;
,\ ,‘ Supervitor Coaching Competency 3; Paraphrasing end Summariting
>
S TESS S TESS
[ STRErY—— Fict Eaporsiey Coveiing yiang »

*}f?r-nss

Fleid Suparviser Coachiag Traming
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Types of Paraphrasing and Summarizing Field Supervisor / Intern Conversation

Field Supervisor: So tell me how things are

What are these and when ore they used?
gning in your internship.

TR TR BRIES 1T ey o T e Intern: My educational diagnostician intern role

g o e b %ﬁ%: e ki has been exciting. I've been able to select,
e e Eaguaud 0t administer, and interpret formal and informal

Ea".i"‘f;.."é‘;"."..:‘:.h"‘i‘e: assessments and evaluations for students with
i tearning difficulties. One thing that has surprised
me, and that I'm learning others don't know, is

';\C ?T—Tfésl e s 3 that in this role, | have to be very familiar with
ik v g g - curricula and research-based instruction
i e : strategies to make recommendations for
!regré_iphfa';.e and Summarize Practice students’ instructional, behavioral, and social
g ; 3 needs.
i c B
Acknowledge || Summarize [ Ladder of
and Clarify ;| and Organize [i| Abstraction
i ] i_
] ﬁl 3
1 1
| iL |
— |
P Ut By fremy N L
Acknowledge and Clarify Summarize and Organize Ladder of Abstraction
= —

Takeaways:

- e -

,s
S TIESS
Flekd Superviser Coaching Traming Activity and Note Taking Guide
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Scenario: Your candidate [s struggling to find
balance with the Intemnship, home, and wark
responsibilities. It is evident that this person is
ferling stretched and somewhat overwhelmed.

Why Is the “coach” role different?
Which Is your actual or perceived role?

Assessing Supervisor “Roles”

- foss Assign yourselves one of these four roles at
your table,

« Expert All roles shaould be represented
As you listen to the scenario, respond from
your assigned role, Write the response and be

* Parent prepared ta share.

Al Scenatio: Your candidate Is struggling to find
balance with the inteenship, home, and
work responsibilities. It is evident that this
person is fealing stretched and somewhat

'«.\' overwhelmed.

$.7 TESS

Pl Saprvenar Copsciing Trimint] -
Role Characteristics Response
Boss Authority Figure
Expert Instructor/Specialist
Parent Protector/Guardian
Friend Advisor/Confidant

(fga_c'l'{‘_l;;fsp_ecﬁig":’__' T e

Coach

,\
3 HESS .
COACH Co-learner/Support with
Self-Directed Learning
Takeaways. )

i
1
1
]
[1
]
1
]
]
[}
k

7 Hiss

© TEA 8/4/2017

Activity and Note Taking Guide
Field Supervisor Coaching Training Guide

16

L —

~



“...Coaching is a process, a set of strategies, and a way of thinking that supports the ongoing
development of individuals and organizations, as they become increasingly self-directed and reflective.
It is a composite of skills and strategies, maps and tools and mental models and beliefs.”

{Costa and Garmston)

Effective coaches usually are good listeners, ask good questions, build emotional connections, find
common ground, build trust, and redirect destructive interactions.”
Dr. Jim Knight

Powerful Questions

[Elements of Powerful Questions IPowerful Question Types o

|
| l |

Supervisor Coaching Competency &:
Powerful Questions

P
S HIESS
el Gaparriow Casching Tuining ol
Elements of Powerful Questions Powerful Question Types
Open-ended Thinking and reflection
Non-judgmental Anticipation
Positive presuppositions Clarification
Plural nouns Elaboration
Include tentative language Probing
Guide discovery and dialogue QOutcomes
Invite complex thinking and reflection Evaluation
Elicitideas - ? Hypothetical/for instance/predictions
Uncover meaning Implementation/taking action/planning
Evoke more questions Summarizing/concluding
Explore creativity, ideas and new possibilities Integration
Generate energy and forward movement in taking action | Shift Perspective
fFoster self-directed learning Focus Attention
Lead to Insight
Lead to possibilities and solutions
Other
 Takeaways:
|
]
1
}
]
F
1
]
b T o e mE A Gk M e e el e e e e e e b B e e MR e e e e e e e e b e e e e e e e W WP SR S Y M MR AR Em N M mm m e mm e B R MR MR SR Mk dE AR e o e
P~
S TTESS
Fild Buperviser Coashing Traning Activity and Note Taking Guide
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Select a domain and specific
ndicatar/descriptor.

Example:
Principal Standard:

Review the position standards or
1 competencies. Z

Generating Powerful Questions

generale guestions,

|

Select a Powerful Question Type to

Dedicate a part of gach day t9 manitoilag and Improving |
Question Type:
Clarification

Cuestions:

fesdback to teachars?

feedback 1o teachers, and attersing grade o¢ teamn meetings.

fon by visiting <l , giving fi

How s your time structured to monitor classrooms and provide feedback o teachers?
Inwhat warys do you collect data regarding classroom Instruction, and how is the data used to provide

‘ﬁ? T_TE SS Supervisor Coaching Competency &: Powerful Questions
=

Dedicate a part of each day to
monitoring and improving
instruction by visiting
classrooms, giving formative
feedback to teachers, and
attending grade or team
meetings.

Fioki Supsrvisar Coathirg Trelning
Standard/Competency Question |Questions
Type
Principal; Clarification | How is your time structured to monitor classrooms and

provide feedback to teachers?

In what ways do you collect data regarding classroom
instruction, and how is the data used to provide
feedback to teachers?

-

Takeaways:

»

prmeeesssssssme—a.
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Reframing and Shifting
COACHING/COMMUNICATION PATTERN

+ Reframing s an essential part of the supervisory/coaching process as
“ " it helps nthers 1a wen things differently and, as a result, come 1o

Y different, more empowering conclusions or feelings about the event
or experience.

Powerful {
Questions

Paraphrasing/
Summarlting

Active

Listening
+ The supervisor/coach's ability to reframe a situation for the

' cand date can provide a new perspective and, with it, new
. poss bilities

W1 ks the desl worp
1n pmaphine of
STMkSe whal wWat

« it offers and invites more and varied ways for candidates to consider
the successes and/or problems they are facing and to find new ways
to extend learning or meet the challenges.

}L\EI-TE‘SS . }leifs‘j Supervisor Coathing € T ine

Reframing and Shifting—Reframe and Shift from

Polarized thinking — good/bad; happy/unhappy; right/wrong; perfect/complete failure

Passive to active

Negative to positive feelings

Micro to macro views — macro to micro views
Past/current to future

Future to past/current

Others to oneself — oneself to others

Liability to an asset

Victimization to empowerment

Oneself to others — or “it’s all about me” to “what about we”
Feeling stuck to having options

Uncertain to understanding

Unaware to aware

Not knowing to examining data

Blaming to taking ownership

PS
S TESS
Gt b Activity and Note Taking Guide
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Branching Scenarios
_ Current Desired Quisstions
o State. Stale
Stuck i Having Options J ) :“,E':';Ef:'?‘::: i
L ._Ncgau.\:a!h.inllng | Positive Thinking u..':..':‘:.::'-:':..:ﬂ
et Ji P e o |
_ | J s ]
r_.
‘M?T'TESS asthing € v 5: Ralraming and Shifting
Current State Desired State |Questions
(Category)
“It feels like I'm spinning my
wheels and can't get ahead. My
'to do’ list continues to grow with
no end in sight.”
“I'm having trouble getting my
walkthroughs completed;
there isn't enough time in a
day.“
“Teachers sometimes believe
that the library is simply a
place to check out books.
There is so much more to
this-role.”
‘Reframing and Shifting ,/'{;keawa;;: ------------------------- N
Two-Minute Talk !
| !
:’ |
{
]
1
1
]
]
]
]
]
]
1
1
i
“‘iz\’ T—IE ss Superviiar Coaching Competency 4 Reframing and Shitting ) \\ ,’
Py
P HIESS
Flelt Supervisor Cosshing Traning
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LS

Fud Saprarvin Sunching D avirg

Goal-Setting and Planning Map

Adapted from Cognhive Coaching, Costa & Garmsion, 2013
wwrw ihlihingeollaben alively.com

Conversation Point

Question Examples

Clarify Goals/Outcomes

What goals/outcomes do you want to
achieve? What are some
goals/outcomes you are striving for?

Determine Success
Indicators and Evidence

How will you know that the (event)

is successfui? How wiil you know

that you've achieved the goal?

What specifically will you see and hear to indicate

that it's successful? What evidence will you collect

to inform you that it's successful?

As you monitor progress, what types of data might you collect?

Identify Approaches,
Stra_tegi__eé,_:D'e_cisi_Ons

‘What approaches (strategies) are you

thinking of using? How will you decide !
which approacheslstrategies to use?
What types of decisions will you' have to
make?

Self-Monitoring Process

[ 'andlor Personal Growth

As you carry out this (évent). what do you see as your

“personal learning focus? What information will you be

Focus gathering to self-monitor the process?
Reflect on the Coachlng How are you feeling about this
Process conversation? What should we
have discussed that we didn’t?:
Takeaways: o

e o o e A e .y o o AR A e = e e T Te e 4R E EE e MM M e e R N T e em e e e M e M M e A E m o m e — =

i
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Reﬂecting Map

nmmite el
Retleez oathe Loaching Froar=

‘ﬁ?r—rsss

Fisk Beurvis G By

Video: Reflective Conversation

Rehechva Gonversadon win Prideipal iver

L3

Conversation Point

Question Examples

Summarize
Impressions and Re-
call Supporting Data

What's your impression of how (goal/event) is progressing?

Given the planned outcomes, what's your reflection

of actual results? What stands out for you about the

{goal/event)?

What data might you share to support that?

In thinking about some of the particulars, what specifically do you recall?

Analyze Causal
Factors and
Cause/Effect
Relationships

What stands out for you when you look at that data?

In reflecting on the data, what specifically contributed to
the outcomes? What went well and why? What would
you refine and why?

What were the contributing factors?

What would you say about implementation and impact?

‘Construct New L.earnings

What are your new learnings? .. .key takeaways?.
How will these learnings impact your: -future actions -
and practices? How will this impact your. personal,

growth (development)?
Given the outcomes, how.would you define your personal learning focus?

Commit to Application

What do you .commit to do as_a result.of
your learning? How will you apply this in
the future?

What differences do you expect to see?

Reflect on the Coaching
Process

How are you feeling about this
conversation? What should we
have discussed that we didn’t?

* Takeaways:

____________________

B
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Sample Questions 1
| i g
Bample Questions
o B S T R
Waﬂh’ltmuﬂb Anatysly mmmmum'
T wmid you beepk s
an-al,ummu--m’ apart?
it e e peaalde aBechs in Vil do o Bt hefE?
#eoving this I actem Whatls it weth Bt
THow wamdd you dascrits e et
impact of Pese aBom7 Wl s e 12 youl?
e
‘Whara da yeu go om herc?
hapoe? = Whib]u;—'ﬁb
Vil cork you intumon Wl you? e ?
wudanmmouem How duac & sppear b you?
you hipye) e Whal e T resuits inting
Vhat (ancem you the Mesl? you?
i e
P i
S T1ESS
Frold $urttvdof Ciehing Tratniag &
Takeaways:
" ------------------------------------------------------------------- -
’
!
'
]
]
]
I
|
]
]
]
]
1
]
]
1
\
E e e e o e o o — i — in = - Tk e T e e e e e e e e T e A e
EFleld Superwsor Observatlon Protocol it
A
) FaStsrf Sk el Tk HE R Y
Obsarvation Post-Confarence

What to Observe

g = eyt
AHg toobserve
bﬂ‘%«.f.um S

B

e critsly

(- Standards based N » Dbserve expectations n \
+ Promotes sell-asyessment standards snd best
and self-reflection praciices
« Supports o logical + Gather evidence
progression of prafidency » Assess Implementation snd
= Informs goal seiting and Impact
professional development  Priontize practices
» Generale guestiony to
reinfarce and reflne
practices
\_ y, \ /
[
L

How to Coach

AT

= Towsrd expoctalions
cutlined ln the
standords

« To foster support,
gowth, wed
develapment that ks
Intentiohal

« To develop knowledge,
skills, behaviors, and
actions lhal sie: high-
Impact

—

= Euid
n.'g;:nd . _ln-d inquiry-Based J-'—"—>

[ 11ESS

Field Supervisor Cosching Training
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‘Actfons end Outcumes e

« Droinstorma and p32ists the candidate in defining knowledgs, skills,
and responsibilities that demonstrate, practice, and deepen learning in
this new role

« Assists the candidate in focusing on and systematically exploring
specific concerns and opportunities that are central to the standards
and competencies

+ Promotes active experimentation and self discovery, where the
candidate applies what has been discussed and learned

« Challenges the candidate's assumptions and perspectives ta provoke
new ideas and find new possibilities for action

+ Advocates or highlights points of view that are aligned with candidale’s
goals and, without attachment, engages the candidate to consider
them

i:? TTESS  sumnorcoscinsc & Actions and O

Fosd Davworiam Camiig Tamng

Actions and Outcomes w {, iy

Clearly coaches actions that will move the candidate toward his/her
stated goals

Demonstrates follow-through by asking the candidate about those
actions that he/she committed to during the previous conversations
Promotes the candidate's self-discipline and helds him/her
accountable for actions, for the results of an intended action, or for a
specific plan with related time frames

Develops the candidate’s ability to make decisions, address key
concerns, and develop himself/herself {to get feedback, to determine
priorities and set the pace of learning, to reflect on and learn from
experiences)

Celebrates the candidate's successes and capabilities for future growth
+ Other?

Prppgg oo

L ]

/ How will you incorporate these strategies to ensure actions and outcomes of your candidates? \

o 9%

Closure
« How will you use coaching in your role as a field supervisor?

« How do you want the candidate’s to perceive you when engaging in coaching with them?
« How will you know when you are holding effective coaching conversation
s
S TTESS

e Activity and Note Taking Guide
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Supervisor Coaching Competencies
Supervisor Coaching Competency 1: Trust, Respect, Rapport, Relatlonships

This supervisor competency includes the ability to create an environment that is safe, supportive,
and refiective of mutual Trust, Respect, Rapport and Relationships.

Core Competency Self-Analysis: As a supervisor, | show genuine concern; demonstrate respect;
am in check with my non-verbai behaviors; maintain trust and am trustworthy; and provide support
for and champion new behaviors and actions, including risk-taking and the fear of failure.

Supervisor Coaching Competency 2: Active Listening

This supervisor competency involves making a conscious effort to hear not only the words that
another person is saying, but, more importantly, understanding the complete message being sent—

spoken and unspoken.

Core Competency Self-Analysis: As a supervisor, | set aside distracting thoughts to focus on the
speaker; suspend judgment; attend to the speaker’s agenda; distinguish between the words,
intonation, and body language; and organize what is being said, as | listen.

Supervisor Coaching Competency 3: Paraphrasing and Summarizing

This supervisor competency includes the ability to clarify and gain insight about the emotion and
meaning behind what was stated and rephrase it back to the speaker.

Core Competency Self-Analysis: As a supervisor, | listen and attend fully, capture the essence of
the message, under- stand the types of paraphrasing and when to use them, address emotions, and

paraphrase/summarize to clarify be- fore asking questions.
Supervisor Coaching Competency 4: Powerful Questions

This supervisor competency focuses on how the supervisor crafts and asks questions that facilitate
thinking, reflection, and action.

Core Competency Self-Analysis: As a supervisor, | apply the characteristics of powerful
guestions, am intentional about the types of cognition that questions elicit, am purposeful about
when and how to ask questions, and ask questions that focus on refining practices at higher levels.

Supervisor Coachmg Competency 5: Reframmg and Shifting

This supervisor competency mcludes the ablllty to reframe a sutuatton to help others seé. thmgs
differently, and as a result, arrive at more empowering and productive conclusions.

Core Competency Self-Analysis: As a supervisor, | help others see things differently, reframe and
shift current thinking, offer and invite varied ways to consider problems and challenges, seek new
possibilities, and find solutions to challenges.

Supervisor Coaching Competency 6: Actions and Qutcomes

This supervisor competency involves coaching and supporting others in taking actions that lead to
realizing goals and outcomes.

Core Competency Self-Analysis: As a supervisor, | assist in defining and designing actions;
engage others in exploring ideas and solutions; confront and embrace shortfalls; support others’ self-
discipline and accountability for outcomes and results; and celebrate successes and growth.

Retrieved from International Coach Federation Core Competencies - www.CoachFederation.ory

P
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Superintendent Certification Standards

Learner-Centered Values and Ethics of Leadership. A superintendent is an educational leader who
promotes the success of all students by acting wilh inlegiily, fauness, and in an ethical manner. A
superintendent understands, values, and is able to:

(1) model and promote the highest standard of conduct, ethical principles, and integrity in decision
making, actions, and behaviors,

(2) implement policies and procedures that encourage all school district personnel to comply with
Chapter 247 of this title (relating to Educators' Code of Ethics);

(3) serve as an articulate spokesperson for the importance of education in a free democratic
society;

(4) enhance teaching and learning by participating in quality professional development activities,
study of current professional literature and research, and interaction with the school district's
staff and students;

(5) maintain personal physical and emotional wellness; and

(6) demonstrate the courage to be a champion for children.

Learner-Centered Leadership and School District Culture. A superintendent is an educational
leader who promotes the success of all students and shapes school district culture by facilitating the
development, articulation, implementation, and stewardship of a vision of learning that is shared and
supporied by the school community. A superintendent understands, values, and is able to:
(1) establish and support a school district culture that promotes learning, high expectations, and
academic rigor for self, student, and staff performance;
(2) facilitate the development and implementation of a shared vision that focuses on teaching and
learning;
(3) implement strategies for the involvement of all stakeholders in the planning processes and
facilitate planning between constituencies;
(4) conduct and analyze school district/campus climate inventories for effective and responsive
decision making;
(5) institute and monitor planning processes that include strategies designed to ensure the
accomplishment of school district goals and objectives to achieve the school district's vision;
(6) facilitate the use and allocation of all available resources to support the implementation of the
school district's vision and goals;
{7} recognize and celebrate contributions of staff and community toward realization of the school
district's vision;
(8)_demonsirate an. awareness of emerging issues and trends affecting the education community;
(9) encourage and model innovative thinking and risk taking and view problems as learning
opportunities; and
(10) promote multicultural awareness, gender sensitivity, and the appreciation of diversity in the

education community.

Learner-Centered Human Rescurces Leadership and Management. A superintendent is an
educational leader who promotes the success of all students by implementing a staff evaluation and
development system to improve the performance of all staff members, selects and implements
appropriate models for supervision and staff development, and applies the legal requurements for
personnel management. A superintendent understands, values, and is able to:

(1) develop, implement, and evaluate a comprehensive professional development plan designed
specifically to address areas of identified school district, campus, and/or staff need,;

(2) facilitate the application of adult learning principles to all professional development activities,
including the use of relevant issues and tasks and the use of support and follow-up strategies to
facilitate implementation;

(3) implement strategies to enhance professional capabilities at the school district and campus level
to ensure support for a continuum of services and programming;

< S P T-TESS
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(4) deliver effective presentations and facilitate the learning of both small and large groups;

(5) implement affactiva strategies for the recruitment, selection, induction, development, and
promotion of staff;

(6) develop and institute comprehensive staff evaluation models appropriate to the position held
that include both formative and summative assessment and appraisal strategies;

(7) demonstrate use of school district and staff evaluation data for personnel policy development
and decision making;

(8) demonstrate and apply knowledge of certification requirements and standards; and

(9) diagnose and improve organizational health/morale by the implementation of strategies and
programs designed to provide on-going assistance and support to personnel.

Learner-Centered Policy and Governance. A superintendent is an educational leader who promotes
the success of all students by understanding, responding to, and influencing the larger political, social,
economic, legal, and cultural context and by working with the board of trustees to define muiual
expectations, policies, and standards. A superintendent understands, values, and is able to:
(1) define and apply the general characterislics ol internal and external political systems to the
educational organization;
(2) demonstrate and apply appropriate knowledge of legal issues affecting education;
(3) provide leadership in defining superintendent and board of trustees roles, mutual expectations,
and effective superintendent-board of trustees working relationships;
(4) determine the political, economic, and social aspects and/or needs of groups in the community,
and those of the community at large, for effective and responsive decision making;
(5) prepare and recommend school district policies to improve student learning and school district
performance in compliance with state and federal requirements;
(6) use legal systems to protect the rights of students and staff and to improve learning
opportunities;
(7) apply laws, policies, and procedures fairly, wisely, and considerately; and
(8) access state and national political systems to provide input on critical educational issues.

Learner-Centered Communications and Community Relations. A superintendent is an educational
leader who promotes the success of all students by collaborating with families and community
members, responding to diverse community interests and needs, and mobilizing community resources.
A superintendent understands, values, and is able to:
(1) develop and implement an effective and comprehensive school district internal and external
communications plan and public relations program;
(2) analyze community and school district structures and identify major opinion leaders and their
relationships-to-school.district.goals.and programs; . ; N
(3) establish partnerships with parents, area businesses, institutions of higher education, and
community groups to strengthen programs and support school district goals;
(4) implement effective strategies to systematically communicate with and gather input from all

stakeholders in the school district;
(5) communicate effectively with all social, cultural, ethnic, and racial groups in the school district

and community;

(6) develop and use formal and informal technigues to obtain accurate perceptions of the school
district staff, parents, and community;

(7) use effective consensus-building and conflict-management skills;

(8) articulate the school district's vision and priorities to the community and to the media;

(9) influence the media by using proactive communication strategies that serve to enhance and
promote the school district's vision; i

(10) communicate an articulate position on educational issues; and

(11 demonstrate effective and forceful writing, speaking, and active listening skills.

Learner-Centered Organizational Leadership and Management. A superintendent is an educational
leader who promotes the success of all students by leadership and management of the organization,

L 1S
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operations, and resources for a safe, efficient, and effective learning environment. A superintendent
understands, values, and is able to:

(1) implement appropriate management techniques and group processes {o define roles, assign
functions, delegate effectively, and determine accountability for goal attainment;

(2) Implement processes fur galhering, analyzing, and using data for informed decision making;

(3) frame, analyze, and resolve problems using appropriate problem-solving techniques and
decision-making skills;

(4) develop, implement, and evaluate change processes for organizational effectiveness;

(5) implement strategies that enable the physical plant, equipment, and support systems to operate
safely, efficiently, and effectively to maintain a conducive learning environment throughout the
school district;

(6) apply legal concepts, regulations, and codes for school district operations;

(7) perform effective budget planning, management, account auditing, and monitoring and establish
school dislicl procedures for accurate and effective fiscal reporting;

(8) acquire, allocate, and manage resources according to school district vision and priorities;

(9) manage one's own time and the time of others to maximize attainment of school district goals;
and

(10) use technology to enhance school district operations.

Learner-Centered Curriculum Planning and Development. A superintendent is an educational
leader who promotes the success of all students by facilitating the design and implementation of
curricula and strategic plans that enhance teaching and learning; alignment of curriculum, curriculum
resources, and assessment; and the use of various forms of assessment to measure student
performance. A superintendent understands, values, and is able to:
(1) apply understanding of pedagogy, cognitive development, and child and adolescent growth and
development to facilitate effective school district curricular decisions;
(2) implement curriculum planning methods to anticipate and respond to occupational and
economic trends and to achieve optimal student learning;
(3) implement core curriculum design and delivery systems to ensure instructional continuity and
instructional integrity across the school district,
(4) develop and implement collaborative processes for the systematic assessment and renewal of
the curriculum to ensure appropriate scope, sequence, content, and alignment;
(5) evaluate and provide direction for improving school district curriculum in ways that are based
upon sound, research-based practices,
(6) facilitate the use of technology, telecommunications, and information systems to enrich the
school district curriculum and enhance learning for all students;
(7)_facilitate the use of creative, critical-thinking, and problem-solving tools by staff and other school
district stakeholders; and
(8) facilitate the effective coordination of school district and campus curricular and extracurricular

programs.

Learner-Centered Instructional Leadership and Management. A superintendent is an educational
leader who promotes the success of all students by advocating, nurturing, and sustaining a school
district culture and instructional program conducive to student learning and staff professional growth. A
superintendent understands, values, and is able to:

(1) apply knowledge and understanding of motivational theories to create conditions that empower
staff, students, families, and the community to strive to achieve the school district's vision;

(2) facilitate the implementation of sound, research-based theories and techniques of classroom
management, student discipline, and school safety to ensure a school district environment
conducive to learning;

(3) facilitate the development of a learning organization that supports instructional improvement,
builds and implements an appropriate curriculum, and incorporates best practice;

Lo 11ess
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(4) facilitate the ongoing study of current best practice and relevant research and encourage the
application of this knowledge to school district/campus improvement initiatives;

(5) plan and manage student activity programs to fulfil developmental, social, cultural, athletic,
leadership, and scholastic needs (i.e., guidance and counseling programs and services),

(6) instltute a comprehensive schoul distticl program of student assessment, interpratation of dats,
and reporting of state and national data results;

(7) apply knowledge and understanding of special programs to ensure that students with special
needs are provided quality, flexible instructional programs and services;

(8) analyze and deploy available instructional resources in the most effective and equitable manner
to enhance student learning;

(9) develop, implement, and evaluate change processes to improve student and adult learning and
the climate for learning; and

(10) create an environment in which all students can learn.

~
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Principal Standards

Standard 1--Instructional Leadership. The principal is responsible for ensuring every student
receives high-quality instruction.

(A) Knowledge and skills.

()
{l)]
(i
(V)

V)

{B) Indicators.

(i)

Effective instructional leaders:

prioritize instruction and student achievement by developing and sharing a clear
definition of high-quality instruction based on best practices from research;
implement a rigorous curriculum aligned with state standards;

analyze the curriculum to ensure that teachers align content across grades and that
curricular scopes and sequences meet the particular needs of their diverse student
populations;

model instructional strategies and set expectations for the content, rigor, and
structure of lessons and unit plans; and

routinely monitor and improve instruction by visiting classrooms, giving formative
feedback to teachers, and aitending grade or team meetings.

(if)

M

(it)
(iii)

In schools led by effective instructional leaders, data are used to determine
instructional decisions and monitor progress. Principals implement common
interim assessment cycles to track classroom trends and determine
appropriate interventions. Staff have the capacity to use data to drive
effective instructional practices and interventions. The principal's focus on
instruction results in a school filled with effective teachers who can
describe, plan, and implement strong instruction and classrooms filled with
students actively engaged in cognitively challenging and differentiated
activities.

Rigorous and afigned curriculum and assessment. The principal
implements rigorous curricula and assessments aligned with state
standards, including college and career readiness standards.

Effective instructional practices. The principal develops high-quality
instructional practices among teachers that improve student learning.
Data-driven instruction and interventions. The principal monitors multiple
forms of student data to inform instructional and intervention decisions and
to close the achievement gap.

Standard 2--Human Capital. The principal is responsible for ensuring there are high-quality teachers
and staff in every classroom and throughout the school.

<> 11e88
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{A) Knowledge and skills.

()]
(m
()

(i Effective leaders of human capital:

treat faculty/staff members as their most valuable resource and invest in the
development, support, and supervision of the staff;

ensure all staff have clear goals and expectations that guide them and by
which they are assessed;

are strategic in selecting and hiring candidates whose vision aligns with the
school's vision and whose skills match the school's needs;

Principal Standards
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(IV)  ensure that, once hired, leachers develop and grow by building layered
supports that include regular observations, actionable feedback, and
coaching and school-wide supports so that teachers know how they are
perfarming;

V) facilitate professional learning communities to review data and support
development;

(VI)  create opportunities for effective teachers and staff to take on a variety of
leadership roles and delegate responsibilities to staff and administrators on
the leadership team; and

(Vi) use data from multiple points of the year to complete accurate evaluations
of all staff, using evidence from regular observations, student data, and
other sources to evaluate the effectiveness of teachers and staff.

{ii) In schools with effective leaders of human capital, staff understand
how they are being evaluated and what the expectations are for their
performance. Staff can identify areas of strength and have
opportunities to practice and receive feedback on growth areas from
the leadership team and peers. Staff evaluation data show variation
based on effectiveness but also show improvement across years as
development and retention efforts take effect. Across the school, staff
support each other's development through reguiar opportunities for
collaboration, and effective staff have access to a variety of leadership
roles in the school.

(B) Indicators.

(i) Targeted selection, placement, and retention. The principal selects,
places, and retains effective teachers and staff.

(i) Tailored development, feedback, and coaching. The principal coaches
and develops teachers by giving individualized feedback and aligned
professional development opportunities.

(iii) Staff collaboration and leadership. The principal implements
collaborative structures and provides leadership opporlunities for
effective teachers and staff.

(iv)  Systematic evaluation and supervision. The principal conducts

e T

rigorous evaluations of all staff using muitiple data sources,

Standard 3--Executive Leadership. The principal is responsible for modeling a consistent focus on
and commitment to improving student learning.

)
(n

()
(IV)

<> 11E88
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(A) Knowledge and skills.
{i) Effective executive leaders:
are committed to ensuring the success of the school;
motivate the school community by modeling a relentless pursuit of excellence;

are reflective in their practice and strive to continually improve, learn, and grow,
view unsuccessful experiences as learning opportunities, remaining focused on
solutions, and are not stymied by challenges or setbacks. When a strategy fails,

Principal Standards
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(V)
(Vh
(VIN)

(vill}

thesa principals analyze data, assess implementation, and talk with stakeholders to
understand what went wrong and how to adapt strategies moving forward;

keep staff inspired and focused on the end goal even as they support effective
change management;

have strong communication skills and understand how to communicate a message in
different ways to meet the needs of various audiences;

are willling to listen to others and creale opporlunilies {or slalf and slakeholders to
provide feedback; and

treat all members of the community with respect and develop strong, positive
relationships with them.

(ii)

In schools with effective executive leaders, teachers and staff
are motivated and committed to excellence. They are vested in
the school's improvement and participate in candid
discussions of progress and challenges. They are comfortable
providing feedback to the principal and other school leaders in
pursuit of ongoing improvement, and they welcome feedback
from students' families in support of improved student
outcomes.

(B) Indicators.

(i)

(i)

(i)

(iv)

Resiliency and change management. The principal remains
solutions-oriented, treats challenges as opportunities, and
supports staff through changes.

Commitment to ongoing learning. The principal proactively
seeks and acts on feedback, reflects on personai growth areas
and seeks development opportunities, and accepts
responsibility for mistakes.

Communication and interpersonal skills. The principal taifors
communication strategies to the audience and develops
meaningful and positive relationships.

Ethical behavior. The principal adheres to the educators’ code
of ethics in §247.2 of this title (relating to Code of Ethics and
Standard Practices for Texas Educators), including following
policigs and procedures at hisor her respective district.

Standard 4--School Culture. The principal is responsible for establishing and implementing a shared
vision and culture of high expectations for all staff and students.

M
(1

1)

(v)

< e
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(A) Knowledge and skills.
(i) Effective culture leaders:
leverage school culture to drive improved outcomes and create high expectations;
establish and implement a shared vision of high achievement for all students and use
that vision as the foundation for key decisions and priorities for the school,
establish and communicate consistent expectations for staff and students, providing
supportive feedback to ensure a positive campus environment;

focus on students' social and emotional development and help students develop

resiliency and self-advocacy skills; and

Principal Standards
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V)

treat families as key partners to support student learning, creating structures for two-

way communication and regular updates on student progress. Regular opportunities

exisl for both families and the community to engage with the school and participate in
school functions.

(ii) In schools with effective culture leaders, staff believe in and are

inspired by the school vision and have high expectations far all
students. Staff take responsibility for communicating the vision in their
classrooms and for implementing behavioral expectations throughout
the building, not only in their own classrooms. Teachers regularly
communicate with the families of their students to provide updates on
progress and actively work with families to support learning at home.
Members of the broader community regularly engage with the school

community.
(B) Indicators.
(i) Shared vision of high achievement. The principal develops and

implements a shared vision of high expectations for students and
staff.

(i) Culture of high expectations. The principal establishes and monitors

clear expectations for adult and student conduct and implements
social and emotional supports for students.

(iii) Intentional family and community engagement. The principal engages

families and community members in student learning.

(iv) Safe school environment. The principal creates an atmosphere of

safety that encourages the social, emotional, and physical well-being
of staff and students.

(v) Discipline. The principal oversees an orderly environment, maintaining

expectations for student behavior while implementing a variety of
student discipline technigues to meet the needs of individual students.

Standard 5--Strategic Operations. The principal is responsible for implementing systems that align
with the school's vision and improve the quality of instruction.

© TEA 8/4/2017

(A) Knowledge and skills.

()

(I

()

(V)

(i) Effective leaders of strategic operations:

assess the current needs of their schools, reviewing a wide set of evidence
to determine the schools' priorities and set ambitious and measurable
school goals, targets, and strategies that form the schools' strategic plans;
with their leadership teams, regularly monitor multiple data points to
evaluate progress toward goals, adjusting strategies that are proving
ineffective;

develop a year-long calendar and a daily schedule that strategicaily use
time to both maximize instructional time and to create regular time for
teacher collaboration and data review;

are deliberate in the allocation of resources {e.g., staff time, dollars, and
tools), aligning them to the school priorities and goals, and work to access
additional resources as needed to support learning; and

Principal Standards
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V) treat central office staff as partners in achicving goals and collaborate with
staff throughout the district to adapt policies as needed to meet the needs
of students and staff.

(it}

In schools with effective leaders of strategic operations, staff have
access to resources needed to meet the needs of all students. Staff
understand the goals and expectations for students, have clear
strategies for meeting those goals, and have the capacity to track
progress. Members of the staff collaborate with the principal to
develop the school calendar. Teacher teams and administrator teams
meet regularly to review and improve instructional strategies and
analyze student data. Throughout the year, ail staff participate in
formal development opportunities that build the capacity to identify
and implement strategies aligned o the schoal's improvement goals.

(B) Indicators.

®

(ii)

(ifi)

(iv)

Strategic planning. The principal outlines and tracks clear goals,
targets, and strategies aligned to a school vision that improves
teacher effectiveness and student outcomes,

Maximized learning time. The principal implements daily schedules
and a year-long calendar that plan for regular data-driven instruction
cycles, give students access to diverse and rigorous course offerings,
and build in time for staff professional development.

Tactical resource management. The principal aligns resources with
the needs of the school and effectively monitors the impact on school
goals.

Policy implementation and advocacy. The principal collaborates with
district staff to implement and advocate for district policies that meet
the needs of students and staff.

Principal Siandards
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School Counselor Certification Standards

Standard I. Learner-Centered Knowledge: The certified school counselor has a broad
knowiedge base. The certified school counselor must know and understand:

(1) the history of counseling;

(2) counseling and consultation theories and practices;

(3) career development theories and practices;

(4) assessment principles and procedures, including the appropriate use of tests and test
resuits;

(5) changing societal trends, including demographic, economic, and technological tendencies,
and their relevance to school counseling,

(8) environmental, social, and cultural factors that affect learners' development and the
relevance of those factors to guidance and counseling programs,

(7) learners' developmental characteristics and needs and their relevance to educational and
career choices;

(8) legal and ethical standards, practices, and issues;

(9) the characteristics and educational needs of special populations;

(10} theories and techniques in pedagogy and classroom management;

(11) the integration of the guidance and academic curricula;

(12) the roles and responsibilities of the counselor in a developmental guidance and
counseling program that is responsive to all students; and

(13) counseling-related research techniques and practices.

Standard Il. Learner-Centered Skills: The certified school counselor applies the knowledge
base to promote the educational, personal, social, and career development of the learner. The
certified school counselor must:
(1) develop processes and procedures for planning, designing, implementing, and evaluating a
developmental guidance and counseling program;
(2) provide a proactive, developmental guidance program based on the needs of students;
(3) counsel individuals and small groups using appropriate counseling theories and techniques
in-response to students’ needs; e it et e L
(4) consult with parents/guardians, teachers, administrators, and other mdmduals as
appropriate to enhance their work with students;
(5) coordinate resources for students within the school and community;
(6) demonstrate proficiency in teaching small and large groups by actively engaging students
in the learning process;
(7) participate in the selection, use, and interpretation of assessments and assessment results;
(8) use varied sources of information about students for assessment purposes,
(9) use counseling-related research techniques and practices to address student needs; and
(10) advocate for a developmental guidance and counseling program that is responsive to all

students.

Standard lll. Learner-Centered Process: The certified school counselor participates in the
development, monitoring, and evaiuation of a developmental school guidance and counseling

A
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program that promoles learners' knowledge, skills, molivation, and personal growth. The
certified school counselor must:

(1) collaborate with others in the school and community te implement a guidance curriculum
that promotes learners' development in all domains, including cognitive, social, and
emotional areas;

(2) facilitate learners' ability to achieve their potential by helping them set and attain
challenging educational, career, and personal/social goals based on various types of
information;

(3) use both preventive and intervening strategies to address the concerns of learners and to
help them clarify problems and situations, set goals, explore options, and implement
change;

(1) implement effective referral procedures to facilitate the use of special programs and
services; and

(5) act as a consultant and/or coordinator to help learners achieve success inside and outside

of schaol.

Standard IV. Learner-Centered Equity and Excellence for All Learners: The certified school
counselor promotes academic success for all learners by acknowledging, respecting, and
responding to diversity while building on similarities that bond all people. The certified school
counselor must:

(1) understand learner differences, including those related to cultural background, gender,
ethnicity, and learning styles, and know ways to create and maintain a positive school
environment that is responsive to all learners;

(2) advocate for a school environment in which diversity is acknowledged and respected,
resulting in positive interactions across cultures; and

(3) facilitate learning and achievement for all students, including special populations, by
promoting a cooperative, inclusive, and purposeful learning environment.

Standard V. Learner-Centered Communications: The certified school counselor, an advocate
for all students and the school, demonstrates effective professional and interpersonal
communication skills. The certified school counselor must:
(1) demonstrate effective communication through oral, written, and nonverbal expression;
(2) use knowledge of group dynamics and productive group interaction;
(3) support responsive interventions by effectively communicating with parents/guardians,
teachers, administrators, and community members;
(4) facilitate learners' access to community resources;
(5) develop and implement strategies for effective internal and external communications;
(6) facilitate parent/guardian involvement in their children's education;
(7) develop partnerships with parents/guardians, businesses, and other groups in the
community to facilitate learning; and
(8) work effectively as a team member to promote positive change for individuals, groups, and
the school community.

Standard VI. Learner-Centered Professional Development: The certified school counselor
continues professional development, demonstrating a commitment to learn, to improve the
profession, and to model professional ethics and personal integrity. The certified school
counselor must:

P>
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(1) use reflection, sclf assessment, and interactions with colleagues to promote personal

professicnal development;
{2) use counseling-related research techniques and practices as well as technology and other

resources to facilitate continued professional growth;
(3) strive toward the highest level of professionalism by adhering to and modeling professional,

ethical, and legal standards;
(4) apply research-based practice to improve the school guidance and counseling program;

and
(5) continue professional development to improve the school guidance and counseling

program.

o
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Educational Diagnostician Certification Standards

Standard |. The educational diagnostician understands and applies knowledge of the purpose,
philosophy, and legal foundations of evaluation and special education.

(1) The beginning educational diagnostician knows and understands:
(A) state and federal regulations relevant to the role of the educational diagnostician;
(B) laws and legal issues related to the assessment and evaluation of individuals with
educational needs;
(C) models, theories, and philosophies that provide the basis for special education evaluations;
(D) issues, assurances, and due process rights related to evaluation, eligibility, and placement
within a continuum of services: and
(E) rights and responsibilities of parents/guardians, schools, students, and teachers and other
professionals In relatlon to individual leaining needs.
(2) The beginning educational diagnostician is able to:
(A) articulate the purpose of evaluation procedures and their relationship to educational
proegramming; and
(B) conduct evaluations and other professional activities consistent with the requirements of
laws, rules and regulations, and local district policies and procedures. '

Standard Il. The educational diagnostician understands and applies knowledge of ethical and
professional practices, roles, and responsibilities.

(1) The beginning educational diagnostician knows and understands:

(A) ethical practices regarding procedural safeguards (e.g., confidentiality issues, informed
consent) for individuals with disabilities;

(B) ethical practices related to assessment and evaluation; -

(C) qualifications necessary to administer and interpret various instruments and procedures;
and

(D) organizations and publications relevant to the field of educational diagnosis.

(2) The beginning educational diagnostician is able to:

(A) demonstrate commitment to developing quality educational opportunities appropriate for
individuals with-disabilities; ey i -

(B) demonstrate positive regard for the culture, gender, and personal behefs of individual
students;

{C) promote and maintain a high level of competence and integrity in the practice of the
profession;

(D) exercise objective professional judgment in the practice of the profession;

(E) engage in professional activities that benefit individuals with exceptional learning needs,
their families, and/or colleagues;

(F) comply with local, state, and federal monitoring and evaluation requirements;

(G) use copyrighted educational materials in an ethical manner; and

(H) participate in the activities of professional organizations in the field of educational
diagnosis.

f‘ 9
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Standard Ill. The educational diagnostician develops collaborative relationships with families,
educators, the school, the community, outside agencies, and related service personnel.

(1) The beginning educational diagnostician knows and understands:

(A) strategies for promoting effective communication and collaboration with others, including
parents/guardians and school and community personnel, in a culturally responsive manner,

(B) concerns of parents/guardians of individuals with exceptional learning needs and
appropriate strategies to help parents/guardians address these concerns;

(C) strategies for developing educational programs for individuals through collaboration with
team members;

(D) roles of individuals with disabilities, parents/caregivers, teachers, and other school and
community personnel in planning educational programs for individuals; and

(E) family systems and the role of families in supporting student development and educational

progrese.

(2) The beginning educational diagnostician 1s able to:

(A) use collaborative strategies in working with individuals with disabilities, parents/caregivers,
and school and community personnel in various learning environments;

(B) communicate and consult effectively with individuals, parents/guardians, teachers, and
other school and community personnel;

(C) foster respectful and beneficial relationships between families and education professionals;

(D) encourage and assist individuals with disabilities and their families to become active
participants in the educational team;

(E) plan and conduct collaborative conferences with individuals who have exceptional learning
needs and their families or primary caregivers;

{F) collaborate with classroom teachers and other school and community personnel in
including individuals with exceptional learning needs in various learning environments;

(G) communicate with classroom teachers, administrators, and other school personnel about
characteristics and needs of individuals with disabilities;

(H) use appropriate communication skills to report and interpret assessment and evaluation
resulfs;

(I) provide assistance to others who collect informal and observational data;

(J) effectively communicate to parents/guardians and professionals the purposes, methods,
findings,.and.implications of assessments; and

(K) keep accurate and detailed records of assessments, evaluations, and related proceedings
(e.g., admission, review, and dismissalfindividualized education program (ARD/IEP)
meetings, parent/guardian communications and notifications).

Standard IV. The educational diagnostician understands and applies knowledge of student
assessment and evaluation, program planning, and instructional decision making.

(1) The beginning educational diagnostician knows and understands:

(A) the characteristics, needs, and rights of individual students in relation to assessment and

evaluation for placement within a continuum of services;
(B) the refationship between evaluation and placement decisions; and
(C) the role of team members, including the student when appropriate, in planning an
individualized program.
(2) The beginning educational diagnostician is able to:

S

S HIESS

fe s e Educational Diagnostician Standards

© TEA 8/4/2017 Field Supervisor Coaching Training Guide

39



(A) use assessmant and evaluation information to plan individualized programs and make
instructional decisions that result in appropriate services for individuals with disabilities,
including those from culturally and/or linguistically diverse backgrounds;

(B) interpret and use assessment and evaluation data for targeted instruction and ongoing
review; and

(C) assist in identifying realistic expectations for educationally relevant behavior (e.g.,
vocational, functional, academic, social) in various settings.

Standard V. The educational diagnostician knows eligibility criteria and procedures for identifying
students with disabilities and determining the presence of an educational need.

(1) The beginning educational diagnostician knows and understands:
(A) characteristics of individuals with disabilities, including those with different levels of severity

and with multiple disabilities;

(B) educational implications of various disabilities; and

{C) the variation in ability exhibited by individuals with particular types of disabilities.

(2) The beginning educational diagnostician is able to:

(A) access information on the cognitive, communicative, physical, social, and emotional
characteristics of individuals with disabilities;

(B) gather background information regarding the academic, medical, and family history of
individuals with disabilities; and

{C) use various types of assessment and evaluation procedures appropriately to identify
students with disabilities and te determine ithe presence of an educational need.

Standard VI. The educational diagnostician selects, administers, and interprets appropriate formal and
informal assessments and evaluations.

(1) The beginning educational diagnostician knows and understands:

(A) basic terminology used in assessment and evaluation;

(B) standards for test reliability;

(C) standards for test validity;

(D) procedures used in standardizing assessment instruments;

(E) possibie sources of test error;

(F) the meaning and use of basic statistical concepts used in assessment and evaluation (e.g.,
standard error of measurement, mean, standard deviation);

(G) uses and limitations of each type of assessment instrument;

(H) uses and limitations of various types of assessment data;

(I) procedures for screening, prereferral, referral, and eligibility;

(J) the appropriate application and interpretation of derived scores {e.g., standard scores,
percentile ranks, age and grade equivalents, stanines);

(K) the necessity of monitoring the progress of individuals with disabilities;

{L) methods of academic and nonacademic (e.g., vocational, developmental, assistive
technology) assessment and evaluation; and

(M) methods of motor skills assessment.

(2) The beginning educational diagnostician is able to:

(A) collaborate with families and other professionals in the assessment and evaluation of

individuals with disabilities;

s
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(B) select and use assessment and evaluation materials bascd on tcchnical quality and
individual student needs;

(C) score assessment and evaluation instruments accurately;

(D) create and maintain assessment reports;

(E) select or modify assessmenl procedures to ensure nonbiased results,

(F) use a variety of observation techniques;

(G) assess and interpret information using formalfinformal instruments and procedures in the
areas of cognitive/adaptive behavior and academic skills;

(H) determine the need for further assessment in the areas of language skills, physical skills,
social/emotional behavior, and assistive technology;

() determine a student's needs in various curricular areas, and make intervention,
instructional, and transition planning recommendations based on assessment and
evaluation results;

(J)) make recommendations based on assessment and evaluation results;

(K) prepare assessment reports; and

(L) use performance data and information from teachers, other professionals, individuals with
disabilities, and parents/guardians to make or suggest appropriate modifications and/or
accommodations within learning environments.

Standard VII. The educational diagnostician understands and applies knowledge of ethnic, linguistic,
cultural, and socioeconomic diversity and the significance of student diversity for evaluation, planning,

and instruction.

(1) The beginning educational diagnostician knows and understands:

(A) issues related to definition and identification procedures for individuals with disabilities,
including individuals from culturally and/or linguistically diverse backgrounds;

(B) characteristics and effects of the cultural and environmental backgrounds of students and
their families, including cultural and linguistic diversity, socioeconomic diversity,
abuse/neglect, and substance abuse;

(C) issues related to the representation in special education of populations that are culturally
and linguistically diverse;

(D) ways in which diversity may affect evaluation; and

(E) strategies that are responsive to the diverse backgrounds and particular disabilities of
individuals in relation to evaluation, programming, and placement.

(2) The beginning educational diagnostician is able to:

(A) apply knowledge of cultural and linguistic factors to make appropriate evaluation decisions
and instructional reconmendations for individuals with disabilities; and

(B) recognize how student diversity and particular disabilities may affect evaluation,
programming, and placement, and use procedures that ensure nonbiased results.

Standard VIN. The educational diagnostician knows and demonstrates skills necessary for scheduling,
time management, and organization.

(1) The beginning educational diagnostician knows and understands:
(A) time-management strategies and systems appropriate for various educational situations

and environments;
(B) legal and regulatory timelines, schedules, deadlines, and reporting requirements; and
(C) methods for organizing, maintaining, accessing, and storing records and information.
(2) The beginning educational diagnostician is able to:
(A) select, adapt, or design forms to facilitate planning, scheduling, and time management;
(B) maintain eligibility folders; and
{C) use technology appropriately to organize information and schedules.

IS
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8tandard 1X. The cducational diagnostician addresses students' behavioral and social interaction skills
through appropriate assessment, evaluation, planning, and instructional strategies.

(1) The beginning educational diagnostician knows and understands:
(A) requirements and procedures for functional behavioral assessment, manifestation
determination review, and behavioral intervention plans;
(B} applicable laws, rules and regulations, and procedural safeguards regarding the planning
and implementation of behavioral intervention plans for individuals with disabilities;
(C) ethical considerations inherent in behavior interventions;
(D) teacher attitudes and behaviors that influence the behavior of individuals with disabilities:
(E) social skills needed for school, home, community, and work environments:
(F) strategies for crisis prevention, intervention, and management;
(G) strategies for preparing individuals to live productively in a multiclass, muitiethnic,
multicultural, and multinational world; and
(H) key concepts in behavior intervention {e.g., least intrusive accommodations/ modifications
within the learning environment, reasonable expectations for social behavior, social skills
curricula, cognitive behavioral strategies).
(2) The beginning educational diagnostician is able to:
(A) conduct functional behavioral assessments;
(B) assist in the development of behavioral intervention plans; and
(C) participate in manifestation determination review.

Standard X. The educational diagnostician knows and understands appropriate curricula and
instructional strategies for individuals with disabilities.

(1) The beginning educational diagnostician knows and understands:
(A) instructional strategies, technology tools and applications, and curriculum materials for
students with disabilities within the continuum of services;
(B) varied learning styles of individuals with disabhilities;
(C} curricula for the development of motor, cognitive, academic, social, language, affective,
career, and functional skills for individuals with disabilities:
(D) techniques for modifying instructional methods and materials for individuals with
disabilities;
(E) functional skills instruction relevant to transitioning across enviranments (e.g., preschool to
elementary school, school to work);
(F) supports needed for integration into various program placements; and
(G).individualized assessment strategies for instruction (e,g., authentic assessment, contextual
assessment, curriculum-based assessment).
{2) The beginning educational diagnostician is able to:
(A) interpret and use assessment and evaluation data for instructional planning; and
(B) use assessment and evaluation, planning, and management procedures that are
appropriate in relation to student needs and the instructional environment.
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Question Type

Sample Questions

Quastion

What actions do you need to
fake?

How will you move this to action?

What are the possible effects in
moving this to action?

How would you describe the
impact of these actions?

What's keeping you from moving
this to action?

Where do you go from here?

Question Type

] Analysis

Question

What do you make of this?

How would you break this
apart?

What do you see here?

What is happening with this
(data)?

Whal is this leliing you?

Anticipation

What do you anticipate will
happen?

What does your intuition tell you?

What should you anticipate that
you haven't considered?

What concerns you the most?

What's next?

Assessment

How will/do you assess this?

What do you want to
measure?

How does it appéar to you?

What are the resuits telling
you?

Which aspects should you
assess and why?

1

making?
What does this connect to/with?

Why are these connections
important?

‘Attention. = | What should you be paying Clarification “What does this mean?
- lattention to/and why’? . What part of this is not clear?:
"M1ere are. you currently focusmg ; ;
. _|iyour attention and Why?. | What else would you say.
—-about-this?
5 :‘:I;?_lttlgigs ofithis reqwre your. “What do you want to happen?
What are the p055|b[e How would you explain this to
consequences if this, doeén't others? i
receive attention? ‘What clarification might you
What are you willing to commit share?
here? -
Connections What connectiohs are you Elaboration What else do we need to

know about this?

What elaboration can you
provide?

What else would you say?

Lo 1ess
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Question Type

~ Question’

~ Question Type

Question

Where do you see thls

VWhat specitically are you

How will you implement it?

What should you be paying
attention to during
implementation?

‘| What phases will you see during

implementation?
What is the action plan?

What support do you need with
implementation?

connecting? thinking/saying?
What is the importance of this
connection?
How might you turn this into a
benefit/ positive?
Evaluation How important is this in the larger | Exploration What are other
scheme of things? options/possibilities/methods
2
How will you measure this? i .
: will you ex w...?
What will you use to evaluate the BlOWLY, plore e
outcomes? What part of this, if any, have
ou not explored?
At what point will some type of Y LeXD
evaluation occur? What other angles are there?
What is the most effective way to What part do you want/need
evaluate this? to explore?
What are the strengths?
What are the limitations?
Historical What might you consider from - Hypothetical What would happen if...?
?
past successes? Suppose that....; how does
What have you learned from the that strike you?
h ight i t this...? -
past thal might impact this What are some hypothetical
What led to this...? situations to consider?
How would you describe what
has happened so far? -
Implementation’ ||What will you implement?, Integration |:How will this all come

together?
How will you integrate the
approach/strategies...?

How will you pull this all

| together?

' What are the connections?

‘}\f?r-r[ss
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Question Type

Question

Whal will you have o do lo get
the job done?

Who needs to be involved in
implementation?

Question Type

Quoestion

Learning

If the same thing occurred again,

| what would you do?

If it was up to you, what would
you do and why?

What will you take away from
this?

What did you learn from the
process?

What are the key takeaways?
What was the lesson here?

How will you communicate key
learning with others?

What do others need to know
about this to impact the larger
audience?

Outcomes

What will you think about this
five years from now?

How does this relatefconnect
to your goals?

What will make the biggest
difference?

‘Planning: .

_What do you plan to do?

S }'What kind of plan do you need to
| create?

4 -What details do you have to
'con5|der‘? '

.| Whatiis the relatlonshlp of this

| Possibilities or
 Solutions

| What might happenif..?

: What are the solutions to
: conSIder?

' How else might someone

What are the possibilities?

.:

address thls'?

R e ot A

'\ I'plan to the goals/outcomes?:

- [!Who will do what by when?

What are the next steps?

What is your game plan?

' What areqyour top priorities?

What pOSSIbIIItles_ have you
not thought about?

i’rediation

What do you think will happen?
What are your predictions?

How did your predictions
compare to the actual results?

Probing

What eise can you tell me?

What are the specifics?

> 1S
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Question Type Question Question Type Question
Shifting What would ofhers say? Summarizing | What does this all mean?
Perspecti
f i What are some other How wauld you describe this?
tives?
b What is your conclusion?
What are other perspectives X
i How would you summarize
important?
the ... so far?
If this was presented fo..., what
would happen?
Who else should you consider in
this decision?
Reflection What are your thoughté about...? | Resources What are the necessary
. . resources?
What are your impressions
about...? How will resources (or lack
, thereof) be factored into the
What are your reflections? decision?

L 1ess

Finld Supeevisor Coazhing Traming

& TEA 8/4/2017

Sample Questicns
Field Supetvisut Coaching Training Guide

46




TExES® Principal Curriculum Crosswalk for B8 for BliDcing

qm  TEXAS EDUCATOR CERTIFICATION
@ TEXES | TExMaT | TASC/TASC-ASL :

Texas Education Agency

Iieenrtification only

Updated December 5, 2017

Test Gantent Categories

A |
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Competiency 001: The beginning
principal knows how to establish and
implement a shared vision and culture
of high expectations for all
stakeholders (students, staff, parents,

and community)

A. *Creates a positive, collaborative, X X X X X
and collegial campus culture that
sets high expectations and
facilitates the implementation and
achievement of campus initiatives

and goals
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Texas Examinations of Educator Standards, TEXES, the TExES logo, Texas Examinations for Master Teachers, TExMaT, Texas Test of Sign Communication, TASC, Texas Test of

Sign Communication-American Sign Language and TASC-ASL are trademarks of Texas Education Agency.
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Test Content Categories

Domain I — School Culture

ELDR

5123

ELDR
5323

B.

Uses emerging issues, recent
research, knowledge of systems
(e.qg., school improvement process,
strategic planning, etc.), and
various types of data (e.qg.,
demographic, perceptive, student
learning, and processes) to
collaboratively develop a shared
campus vision and a plan for
implementing the vision

Facilitates the collaborative
development of a plan that clearly
articulates objectives and
strategies for implementing a
campus vision

. Aligns financial, human, and

material resources to support
implementation of a campus vision
and mission

Establishes procedures to assess
and modify implementation plans
to promote achievement of the
campus vision

Principai Curriculurm Crosswalk
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Domain I — School Culture

ELDR
5123

ELDR
5323

ELDR
5333

ELDR

6113

ELDR
5353

ELDR
6513

ELDR
6613

F.

Models and promotes the
continuous and appropriate
development of all stakeholders in
the school community, to shape
the campus culture

*Establishes and communicates
consistent expectations for all
stakeholders, providing supportive
feedback to promote a positive
campus environment

*Implements effective strategies to
systematically gather input from all
campus stakeholders, supporting
inncvative thinking and an
inclusive culture

*Creates an atmosphere of safety
that encourages the social,
emotional, and physical well-being
of staff and students

Domain I — School Culture

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Principal Curriculum Crosswalk
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Test Content Categories

J.

Facilitates the implementation of
research-based theories and
techniques to promote a campus
environment and culture that is
conducive to effective teaching and
learning and supports
organizational health and morale

Competency 002: The beginning
principal knows how to work with
stakeholders as key partners to
support student learning.

A.

Acknowledges, recognizes, ard
celekbrates the contributions of all
stakeholders toward the realization
of the campus vision

=

B.

Implements strategies to ens.re
the cevelopment of collegial
relationships and effective
collaboration

*Uses consensus-building, conflict-
management, communication, and
information-gathering strategies to
involve various stakeholders in
planning processes that enable the
cellasorative development of a
shared campus vision and mission
focused on teaching and learning

*Ensures that parents and ot-er
members of the community are an
intecral part of the campus culture

Principal Curriculum Crosswalk
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Domain II — Leading Learning
(Instructional
Leadership/Teaching and
Learning)

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Competency 003: The beginning
principal knows how to collaboratively

develop and implement high-quality
instruction.

A. *Prioritizes instruction and student
achievement by understanding,
sharing, and promoting a clear
definition of high-quality
instruction based on best practices
from recent research

B. *Facilitates the use of sound,
research-based practice in the
development, implementation,
coordination, and evaluation of
campus curricular, cocurricular,
and extracurricular programs to
fulfill academic, development,
social, and cultural needs

Domain II -Leading Learning
(Instructional
Leadership/Teaching and
Learning)

ELBR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Principal Curriculum Crosswalk
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C. *Facilitates campus participation in X X X X X
collaborative district planning,
implementation, monitoring, and
revision of the curriculum to
ensure appropriate scope,
sequence, content, and alignment

D. *Implements a rigorous curriculum | X X X X X X
that is aligned with state
standards, including college and
career-readiness standards

E. *Facilitates the use and integration | X X X X X X
of technology, telecommunications,
and information systems to
enhance learning

Principal n_.__,_._.nc_::_ Crosswalk . . _ . . Page 6 of 20



Test Content Categories

oy

Domain I1I -Leading Learning
(Instructional
Leadership/Teaching and
Learning)

Competency 004: The beginning
principal knows how to monitor and
assess classroom instruction to
promote teacher effectiveness and
student achievement.

A. *Monitors instruction routinely by
visiting classrooms, observing
instruction, and attending grade-
ievel, department, or team
meetings to provide evidence-
based feedback to improve
instruction

B. *Aralyzes the curriculum

collaboratively to guide teachers in
aligning content across grades and
ensures that curricular scopes and
sequences meet the particular
needs of their diverse student
populations (considering
sociological, linguistic, cultural, and

other factors)

Principal Curriculum QOmmEm__.h

—
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Test Content Categories
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C.

*Monitors and ensures staff use of
multiple forms of student data to
inform instruction and intervention
decisions that maximizes
instructional effectiveness and
student achievement

*Promotes instruction that
supports the growth of individual
students and student groups,
supports equity, and works to
reduce the achievement gap

*Supports staff in developing the
capacity and time to collaboratively
and individually use classroom
formative and summative
assessment data to inform
effective instructional practices and
interventions

Domain III — Human Capital
(Human Resource Management)

ELDR

5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Competency 005: The beginning
principal knows how to provide
feedback, coaching, and professional
development to staff through
evaluation and supervision, knows how
to reflect on his/her own practice, and
strives to grow professionally.

Principal Curriculum Crosswalk
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Domain III - Human nm_u_nm_
(Human Resource Management)

Eioe

5123

*Communicates expectations to
staff and uses multiple data points
{e.g., regular observations, walk-
throughs, teacher and student
data, and other sources) to
complete evidence-based
evaluations of all staff

*Coaches and develops teachers
by facilitating teacher self-
assessment and goal setting,
conducting conferences, giving
individualized feedback, and
supporting individualized
orofessional growth opportunities

*Collaborates to develop,
‘mplement, and revise a
comprehensive and ongoing plan
for the professional development of
campus staff that addresses staff
needs based on staff appraisal
trends, goals, and student
information/data

Principal Curriculum Crosswalk
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Test Content Categories ¢

Domain III - Human Capital
' (Human Resource Management)

D. *Facilitates a continuum of X X X X
effective professional development
activities that includes appropriate
content, process, context,
allocation of time, funding, and
other needed resources

E. Engages in ongoing and meaningful | X X
professional growth activities,
reflects on his or her practice,
seeks and acts on feedback, and
strives to continually improve,
learn, and grow

F. Seeks assistance (e.g., mentor, X X X X X
central office) to ensure effective
and reflective decision making and
works collaboratively with campus
and district leadership

Principal Curriculum .n_.omms.m_x . . . _ Page 10 of 20
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Test nnsﬁm:ﬁ Categories

Domain III - Human Capital
| (Human Resource Management)

Competency 006: The beginning
principal knows how to promote high-
quality teaching by using selection,
placement, and retention practices to
promote teacher excellence and
growth.

A. *Invests and manages time to
prioritize the development,
support, and supervision of the
staff to maximize student
outcomes

B. “Facilitates collaborative structures
that support professional learning
communities in reviewing data,
processes, and policies in order to
improve teaching and learning in
the school

C. *Creates leadership opportunities,
defines roles, and delegates
responsibilities to effective staff
and administrators to support
campus goal attainment

Principal Cu :.mnc_._.:.: Crosswalk
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Test Content Categories
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D. *Implements effective,
appropriate, and legal strategies
for the recruitment, screening,
hiring, assignment, induction,
development, evaluation,
promotion, retention, discipline,
and dismissal of campus staff

Domain 1V — Executive
Leadership (Communication and
Organizational Leadership)

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Competency 007: The beginning
principal knows how to develop
relationships with internal and
external stakeholders, including
selecting appropriate communication
strategies for particular audiences.

A. *Understands how to effectively
communicate a message in
different ways to meet the needs
of various audiences

Domain IV — Executive
Leadership (Communication and
Organizational Leadership)

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

B. *Develops and implements
strategies for systematically
communicating internally and
externally

Principal Curriculum Crosswalk
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Test Content Categories

i ol

C. Develops and implements a
comprehensive program of
community relations that uses
strategies that effectively involve
and inform multiple constituencies

D. Establishes partnerships with
parents, businesses, and other
groups in the community to
strengthen programs and support
campus goals

i

Competency 008:

The beginning principal knows how to
focus on improving student outcomes

through organizational collaboration,

resiliency, and change management.

A. Demonstrates awareness of social
and economic issues that exist
within the school and community
that affect campus operations and
student learning

Domain IV — Executive
Leadership (Communication and
Organizational Leadership)

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Principal Curriculum Crosswalk
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Test Content Categories

i

B.

Gathers and organizes information
from a variety of sources to
facilitate creative thinking, critical
thinking, and probiem solving to
guide effective campus decision
making

*Frames, analyzes, and creatively
resolves campus problems using
effective problem-solving
techniques to make timely, high-
quality decisions

Develops, implements, and
evaluates systems and processes
for organizational effectiveness to
keep staff inspired and focused on
the campus vision

*Uses effective planning, time
management, and organization of
work to support attainment of
schoo! district and campus goals

Domain V — Strategic Operations
(Alignment and Resource
Allocation)

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Principal Curriculum Crosswalk
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Test Content Categories

_Required Course Numbers -

Competency 009:

The beginning principal knows how to
collaboratively determine goals and
implement strategies aligned with the
school vision that support teacher
effectiveness and positive student
outcomes.

A. *Assesses the current needs of the
campus, analyzing a wide set of
evidence to determine campus
objectives, and sets measurable
school goals, targets, and
strategies that form the school’s
strategic plans

B. *Establishes structures that outline |

and track the progress using
multiple data points and makes
adjustments as needed to improve
teacher effectiveness and student
outcomes

Domain V — Strategic Operations
(Alignment and Resource
Allocation)

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR ELDR ELDR
5353 6513 6613

Principal Curriculum Crosswalk
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Test Content Categories

|

C. *Allocates resources effectively
(e.g., staff time, master schedule,
dolizrs, and tools), aligning them
with schoal objectives and goals,
and works to access additional
resources as needed to support
learning

X

D. Implements appropriate
management techniques and group
processes to define roles, assign
functions, delegate authority, and
determine accountability for
campus goal attainment

Competency 010:

The beginning principal knows how
to provide administrative leadership
through resource management,

. policy implementation, and .
| coordination of school operations and

programs to ensure a safe learning
environment.

A. Implements strategies that enable
the physical plant, equipment, and
support systems to operate safely,
efficiently, and effectively to
maintain a conducive learning
environment

Domain V — Strategic Operations
(Alignment and Resource
Allocation)

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Principal Curriculum Crosswalk
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B. *Applies strategies for ensuring the X
safety of students and personnel
and for addressing emergencies
and security concerns, including
developing and implementing a
crisis plan :

C. *Applies local, state, and federal X X X X
laws and policies to support sound
decisions while considering
implications related to all school
operations and programs (e.g.,
student services, food services,
hea th services, and
transportation)

D. *Collaboratively plans and X X X X X X
effectively manages the campus
budget within state law and district
policies to promote sound financial
management in relation to
accounts, bidding, purchasing, and
grants

E. Uses technology to enhance school |y
management (e.qg., attendance
systems, teacher grade books,
shared drives, and messaging
systems)

Domain V — Strategic Operations | mw_ww Mw_w_w mwow S s LS
(Alignment and Resource . 3 LS (RS SRR (G
Allocation)
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Test Content Categories

F.

Facilitates the effective
coordination of campus curricular,
cocurricular, and extracurricular
programs in relation to other
school district programs to fulfill
the academic, developmental,
social, and cultural needs of
students

Collaborates with district staff to
ensure the understanding and
implementation of district policies
and advocates for the needs of
students and staff

*Implements strategies for student
discipline and attendance in a
manner that ensures student
safety, consistency, and equity and
that legal requirements are met
(e.g., due process, SPED
requirements)

Domain VI — Ethics, mn::y? and
Diversity

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELDR
6513

ELDR
6613

Principal Curriculum Crosswalk

Page 18 of N.o



Test norﬁm_._ﬁ Categories

e 7 1| e

T gt

%z wz

.:Fr

ot

.._:.._umaw. &

e

Competency 011

The beginning principal knows how to
provide ethical leadership by
advocating for children and ensuring
student access to effective educators,
programs, and services.

A. Implements policies and procedures
that require all campus personnel to
comply with the Educators' Code of
Ethics (TAC Chapter 247)

B. Models and promotes the highest
standard of conduct, ethical
principles, and integrity in decision
making. actions, and behaviors

C. Advocates for all children by
promoting the continuous and
appropriate development of all
learners in the campus community

D. *Implements strategies to ensure
that all students have access to
effective educators and continuous
opportunities to learn

Domain VI — Ethics, Equity, and
Diversity

ELDR
5123

ELDR
5323

ELDR
5333

ELDR
6113

ELDR
5353

ELOR
6513

ELDR
6613

Principal Curriculum Crosswalk
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 Required Course Numbers

Test Content Categories

E.

*Promotes awareness and
appreciation of diversity
throughout the campus community
(e.g., learning differences,
multicultural awareness, gender
sensitivity, and ethnic
appreciation)

*Facilitates and supports special
campus programs that provide all
students with quality, fiexible
instructional programs and services
(e.g., health, guidance, and
counseling programs) to meet
individual student needs

*Applies legal guidelines (e.g., in
relation to students with
disabilities, bilingual education,
confidentiality, and discrimination)
to protect the rights of students
and staff and to improve learning
opportunities

H.

Articulates the importance of
education in a free, democratic
society
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